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Introduction 
This Implementation Guide is meant to facilitate professional development. It is
designed to support the understanding and effective implementation of Policy IKAB-1
and the new Student Progress Reports.

Adapted from Ken O’Connor (2006) 

The document is divided into fourteen sections:
• Policy IKAB-1 and Appendix C

• Implementation Plan 

• Guidelines for Assessment, Evaluation and Reporting to Support Learning and
to Encourage Student Achievement 

• Working with the New Student Progress Report 

o Program Descriptors 

o Personal and Social Development Indicators  

o Learning Achievement Indicators 

• Working with the Kindergarten Report 

o Personal and Social Development Criteria  

o Subject Area Criteria  

• Working with the Grades 1-8 Report 

o Personal and Social Development Criteria  

o Subject Area Criteria 

• Written Report Comments 

o Guidelines for Writing Report Comments 

o Sample Written Report Comments 

• Parent Information 

o Key Questions & Answers for Parents 

• The On-Line Reporting System 

• Student Progress Reports

• Appendices 

• Glossary 

• Bibliography

• Notes and Additional Resources

Our Goal 
Policy 

+
Guidelines 

+
Practicalities (Implementation Guide and

Professional Development) 
=

Successful Implementation



Introduction 
Teachers play a fundamental role in the assessment, evaluation and reporting of
student learning. As part of this role, we use a variety of assessment methods to collect
evidence about our students' progress and achievement. We judge a student's
progress and achievement against an outcome. Finally, we must ensure that we
communicate the information gathered through assessment and evaluation, in a
manner that is clear and meaningful. Effective communication informs the student,
parent, and others about the student’s learning progress or achievement and the next
steps in the student’s learning. Students also play a fundamental role in the
assessment, evaluation and reporting process. As our personal experience and research
suggest, the more students are involved in this process, the greater the impact on their
learning.

We hope this Guide will assist your work as a teacher and your collective efforts to
implement the new Student Progress Reports. We also hope this Guide will encourage
you to use the new reports as catalysts to rethink student assessment.

In September 2006, schools are encouraged to create AER Facilitator Teams composed
of the Administrator(s) and Teacher Facilitators. Facilitator Workshops will be offered at
regular intervals throughout the year to provide participants with an opportunity to
explore all of the facets of this AER initiative.

The objectives of the Facilitator Workshops are to:

• gain a better understanding of the information presented in the  
Implementation Guide

• spark, renew and reaffirm interest in rethinking student assessment

• allow participants to discuss some of the learnings from the 
Implementation Guide

• encourage the networking of colleagues from our thirty-one elementary schools 
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Maxims of Change 

• Adapt don’t Adopt 
• Start Small 
• Work Together 

(Ken O’Connor, 2006)
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POLICIES, GUIDELINES AND PROCEDURES 

SUBJECT N.E.P.N. CODE 

COMMUNICATION ABOUT STUDENT LEARNING: 
GRADES K - 8 IKAB-1 

I. POLICY 

The Board of Trustees of the Louis Riel School Division recognizes that communication about 
student learning, whether it occurs in oral or written form, has a profound potential to affect  

x a student’s belief about his/her capacity for future goal setting and learning; 
x parents/guardians’ beliefs in their capacity to assist their children’s future goal setting for 

learning; 
x decisions of other authorized professionals, arising from their review of students’ 

individual progress reports, as outlined in GUIDELINE 3. 

Therefore, the Board believes that ongoing communication and reporting about student learning 
is a core responsibility of all teaching staff, to ensure that information gained through assessment 
and evaluation activity guides further planning for students, teachers and parents/guardians.  
Accordingly, the Board of Trustees endorses principles and practices for communication about 
student learning that 

x respect individual student needs and abilities, ethical standards, and current research; 
and 

x respect pertinent legislation and related Board policies.

II. GUIDELINES 

A. Objectives for communication about student learning include:   

1. Provision of  
a) accurate and clear descriptions of the student’s learning of knowledge and 

skills defined within the curricula that apply to the student’s learning program; 
b) constructive suggestions for further growth and goal setting, for all students, 

irrespective of their level of progress and achievement 
c) information about students’ social development, work habits and time 

management, and attendance profile, using methods that are appropriate to 
the information’s purpose and that distinguish it from academic progress and 
achievement  

2. Assessment of individual student progress and achievement in relation to the 
learning goals or outcomes for the specified reporting period; 

POLICY IKAB-1
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3. Guiding interventions to assist student learning and future program planning by 
informing appropriate professional audiences; including, but not limited to: clinicians, 
student service teachers, administrators and other receiving educational institutions, 
as authorized by Board policy and other legislation. 

B. Assessment to inform communication about student learning respects the 
following principles:  

1. Respect for the stipulations of provincial and divisional policy: 
a) Manitoba Education, Citizenship and Youth policy, including the documents

x Canada Statement of Fair Assessment Practices
x Reporting on Student Progress and Achievement :  A Policy Handbook for 

Teachers, Administrators and Parents, 1997
x Rethinking Classroom Assessment with Purpose in Mind: assessment for 

learning, assessment, as learning, assessment of learning, 2006 
b) Divisional policies IK – Student Achievement and IHBA – Development 

of Individual Education Plans 

2. Use of criterion-referenced information to avoid norm-referenced comparisons of 
one student’s learning to that of other students (See Appendix C – Guidelines 
for Grading, p. 3)

3. Use of various assessment strategies and tools to prepare student progress reports,
as described below: 
a) Classroom-based strategies, including but not limited to: 

x daily work samples, learning logs and journals, progress portfolios, 
observations, 

x conferences with the teacher, self-assessments, peer assessments 

b) Progress and achievement assessments, as measured against established 
standards for curricular outcomes, including but not limited to: 

x individual projects, including essays, research papers, oral presentations, 
lab reports; 

x group projects, for example: seminars, science/art displays, plays; 
x samples of student work that reflect student growth in key competencies, 

including  
o knowledge, facts, concepts and principles,  
o skills, processes and strategies; and  

c) Inquiry activities, including debates, experiments, investigations, survey 
projects 

d) Tests, including  
x Provincial Standards Tests and Assessments, where applicable;  
x School examinations 
x Classroom tests and identified standardized assessment tools 
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4. Use of assessment instruments that reflect the continuum on which learning occurs
and integrate those continuum with prescribed curricular outcomes when feasible 

5. Written comments and/or indicators to
a) describe students’ social-emotional development, work habits, attendance 

profile, and dispositions/attitudes, other than those described in curriculum 
documents 

b) distinguish those aspects from academic learning achievement 

C. Communication about student learning includes the following elements: 

1. Use of formats such as Opening Day Conferences at the beginning of each school 
year to guide planning for the new school year by students, teachers and 
parents/guardians 

2. Adherence to divisional timelines for student progress conferences and distribution 
of progress reports 

3. Reference to work samples in student progress conferences that may include the 
student, the parent and the teacher, with opportunities for parents and teachers to 
discuss concerns as needed, and independently of, the conference 

4. Timely provision of communication by teachers to students and parents/guardians as 
needed: 
a) oral information, which may include a telephone call and/or a student progress 

conference 
b) written information, which may include notes, interim reports, and assessments 

sent for parents/guardians to sign.  

5. Use of electronically formatted divisional templates to report student progress and 
achievement, to adhere to Manitoba Education, Citizenship and Youth reporting 
requirements, as authorized by the Superintendent of Schools & CEO or
designate(s). 

6. Students with programs guided by Individual Education Plans (IEPs) receiving 
progress reports that conform to the appropriate grade-level divisional templates, as 
deemed feasible and appropriate during the IEP development process (See Policy 
IHBA – Development of Individual Education Plans)

7. Respect for the Freedom of Information and Protection of Privacy Act and Public 
Schools Act as they guide access to, and transfer of, assessment information.

POLICY IKAB-1
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III. PROCEDURES 

A. The Superintendent of Schools & CEO or designate shall prepare a divisional schedule for 
assessment, evaluation and reporting to guide the dates of all student progress 
conferences and progress report distributions, per Procedures C and D. 

B. School principals shall prepare school-based schedules that respect the divisional schedule, 
including school examination dates where applicable, and 
x submit them to the Superintendent of Schools & CEO or designate by September

30 of each school year 
x publicize them to their school communities 

C. Schools will send all written progress reports on divisional templates scheduled as follows
to provide information appropriate to the stages of the yearly reporting cycle: 

1. During the first 10 school days of November: All students will receive a
progress report on a divisional template that focuses on work habits, and general 
capacity of the student to manage the expectations of his/her program; including 
adaptation to the environment and the grade level. 

2. During the first 10 school days of February:  All students will receive a 
progress report on the divisional templates appropriate to their grade levels; 
students in Grades 6 to Senior 4 will have academic achievement reported in 
percentages.  

3. During the first 10 school days in April:  Students will receive a progress 
report to update the information about their progress and achievement received on 
their February progress reports  

4. Before the last day of school in June: Students will receive a final report to
include a final percentage grade by subject for Grades 6-8 and final indicators to 
show progress and achievement related to learning goals and outcomes in 

5. Grades K-8.

D. Student progress conferences for students will occur twice in the school year, as follows: 
1. during the second ten school days of November
2. during the second ten school days in April 

E. Procedures related to determining indicators and grades appear in Appendix C – 
Guidelines for Evaluating and Grading (Grades K-8).

F. Divisional personnel will collaborate with schools to develop procedures for addressing 
late/incomplete assignments. 

POLICY IKAB-1



Notes

Inspiring potential and learning together  •  Initier les possibilités et apprendre ensemble

COMMUNICATION ABOUT STUDENT LEARNING: 
GRADES K - 8 

N.E.P.N.
CODE: IKAB-1

Adopted:

Revised:

Legal References:

Appendix C: 
Guidelines for Assessment, Evaluation and Reporting to Support Learning 
and to Encourage Student Achievement – Grades K to 8 
Glossary of Terms Related to Grading 

Guidelines and Procedures: 

1. Grading procedures directly related to learning goals or outcomes 
- Teachers shall use learning goals (general and specific learning outcomes), rather 

than assessment methods, as the basis for grade determination. 
- Columns in a grade book will represent learning goals or outcomes, rather than 

assignments, tests, and activities. 

2. Criterion-referenced outcomes determine grades and marks 
- Teachers shall use criterion-referenced outcomes to determine marks and 

grades.
Student performance shall be compared to established criteria for 
learning outcomes rather than to the performance of other students. 

3. Individual achievement of stated learning goals determines grades and marks 
- Teachers shall only use information on an individual student’s achievement as the 

basis for grades. 
Whether an independent or cooperative learning strategy is used, a 
student’s grade is based on individual achievement. 
Effort, participation, attitude, attendance, punctuality, and other 
behaviours shall not be included in grades, unless they are a stated part 
of a Provincial Curriculum. 

4. Reassessment to accurately reflect student achievement, without penalty 
- Teachers shall adjust a student’s grade if new performance information provides a 

more accurate representation of student achievement. 
- Teachers shall provide reasonable opportunities for reassessment. 
- When several measures occur for the same or similar knowledge or skill, the 

more recent and consistent mark(s) shall replace the previous mark(s) for grade 
determination. 

APPENDIX C
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5. Record keeping 
- Teachers shall accurately record evidence of student achievement on an ongoing 

basis.
- Teachers shall sample student performance and shall ensure that not all scores 

are included in grades to distinguish between formative and summative 
assessments.

Information from formative assessments shall not be used to determine 
a student’s final grade.
Feedback on formative performance should be provided with 
comments, rubrics, checklists, and other strategies, as opposed to 
marks.

6. Reporting of a percentage grade 
- The November and April reports shall not include percentage grades.  

The November and April student progress reports shall be followed by 
student progress conferences. 

- The February and June reports shall include percentage grades. 
Only information from summative assessments shall determine 
percentage grades. 

- The grade reported in February and June shall be calculated on the most 
consistent level of achievement with consideration for more recent achievement 
of a learning outcome. 

In February, a percentage grade below 50% shall be reported as 
insufficient evidence of achievement (IN) for a passing grade. 
In June, a final percentage grade below 50% may be reported as 
insufficient evidence of achievement (IN), in exceptional circumstances. 

7. Student understanding 
- Teachers shall involve students in discussion of assessment, including the 

reporting of learning achievement, throughout the teaching and learning cycle. 
- Teachers shall involve students in the assessment process, in collecting 

achievement data, and in communicating about their achievement and progress. 

References
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Glossary

Assessment: Assessment is the systematic process of gathering information about what 
a student knows, a student is able to do, and a student is learning to do. 

Assessment as Learning: Assessment as learning occurs when students reflect on
their own learning and make adjustments so that they achieve deeper understanding. 

Collaborative Learning: An approach to learning that stresses, in general, the 
importance of such factors as teamwork, interdependence, and interaction among 
students.  Examples of collaborative learning could include small-group learning projects, 
cooperative learning, and peer tutoring.  

Criterion-Referenced: Criterion-referenced assessment occurs when a teacher
assesses or evaluates a student’s achievement in meeting a stated learning outcome. 

Evaluation: The process of making judgements and decisions based on the 
interpretation of evidence gathered through assessment for communicating student 
achievement.

Formative Assessment (Assessment for Learning): Assessment for learning 
occurs when assessment is designed to provide direction for improvement and/or 
adjustment to a program for individual students or for a whole class e.g., observation, 
quizzes, homework, instructional questions, initial drafts/attempts.  Assessment for 
learning should offer students descriptive and frequent feedback. 

Grade (Grading): A grade is the number reported at the end of a period as a summary 
statement of student performance. 

Mark (Marking): A mark is the number, letter, or score given to a test or 
performance. 

Norm-Referenced: Norm-referenced assessment occurs when a teacher assesses or 
evaluates a student’s achievement in relation to other students within a class, across 
classes, or with other schools. 

Outcomes: Outcomes are descriptions of the knowledge and skills that students are 
expected to know and are able to do at the completion of a course or a unit of study.

Provincial Standard: Provincial standards describe the expected level of student 
performance in relation to grade-specific and subject-specific outcomes. 

Reliability: The degree to which an assessment or instrument is able to measure 
consistently a characteristic or attribute.  

Reporting: Reporting is the process of summarizing and clearly communicating the data 
collected through assessment and evaluation to students, parents, and administrators.
Reporting may take various forms and may be done formally or informally.  Through the 
process of reporting, teachers, parents, students, administrators, and other professionals 
are encouraged to discuss a student's achievement and plan for future success.  

APPENDIX C



Inspiring potential and learning together  •  Initier les possibilités et apprendre ensemble

COMMUNICATION ABOUT STUDENT LEARNING: 
GRADES K - 8 

N.E.P.N.
CODE: IKAB-1

Adopted:

Revised:

Legal References:

Rubric: A rubric is a fixed scale and specific set of criteria that describes what 
performance should look like at each point on the scale. Usually a rubric has between 
three and five levels.

Summative Assessment (Assessment of Learning): Assessment of learning occurs 
when assessment and evaluation is designed to provide information (evidence) for 
making judgements about a student’s achievements at the end of a sequence of 
instruction, e.g., final drafts/attempts, tests, exams, assignments, projects, performances. 

Validity: The degree to which test instruments and tasks measure the attribute(s) that 
they were intended to measure.  

References
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Implementation Plan: 2006-2009 
A Three-Year Divisional Professional Development Plan
The following three-year professional development timetable suggests a continuum of
professional learning to support sustainable change.

• As a staff, where are you on the continuum?
• As a teacher, where are you on the continuum? 

Year One – Initiation 

• Articulating our Vision for
AER in the Louis Riel School
Division 

• Divisional Implementation
Plan to support sustainable
change 

o Introduce the
Implementation Guide

o Facilitators Workshops 
o Administrators Focus

Groups 
o On-Line Training
o Technical Support 
o Pilot new grading

software (Grades 6-8)

• Professional Development
Focus 

o Understanding the
Policy, its Guiding
Principles, and
Appendices 1

o Clarifying the steps and
components of the AER
Initiative

o Validating the
expression of concerns
and suggestions 

o Using the new Student
Progress Report as a
catalyst for rethinking
student assessment

o Building collegial
collaboration  

Year Two – Consolidation 

• Solidifying our Vision for
AER in the Louis Riel School
Division 

• Divisional Implementation
Plan to support sustainable
change 

o Update the
Implementation Guide

o Facilitate collaboration
between schools

o School Leadership Team
Focus Groups 

o On-Line Training based
on need 

o ongoing Technical
Support 

o Implement a new
grading software,
Students Achieve,
(Grades 6-8)

• Professional Development
Focus 

o Integrating the Policy, its
Guiding Principles, and
Appendices 2

o Readjusting the balance
of assessment for, as,
and of learning 

o Cultivating collegial
collaboration 

Year Three – Enhancement 

• Refining our Vision for AER
in the Louis Riel School
Division

• Divisional Implementation
Plan to support sustainable
change 

o Update the
Implementation Guide

o Facilitate collaboration
between schools

o School Leadership Team
Focus Groups 

o On-Line Training based
on need 

o ongoing Technical
Support 

o Using technology,
Students Achieve, to
support assessment and
instructional planning
(Grades K-8)

• Professional Development
Focus 

o Refining the Policy,
Guidelines, Appendices,
and Reporting
Templates and
Processes3

o Emphasizing Student
Involvement in the
Assessment Process

o Cultivating collegial
collaboration  

1 Appendix C – Grading (3 readings in the fall) 
2 Appendix D – Homework and Appendices or policies related to testing 
3 Appendices or policies related to Student Progress Conferences and student involvement including

portfolio development and goal setting



SECTION 1.b
A School Team Approach 
Schools are encouraged to create AER Facilitation Teams composed of the
Administrator(s) and two Teacher Facilitators (one Teacher Facilitator for the Early Years
and one Teacher Facilitator for Middle Years).

Roles and Responsibilities of the School AER Facilitation Team

Administrator(s) and Teacher Facilitators will be expected to attend the Facilitators
Workshops and, as representatives from their school, articulate their colleagues
professional development needs. They will be expected to share systemic information
related to their school’s professional development needs and, therefore, should be
directly involved in the creation and ongoing implementation of their school’s
professional development plan. The Facilitators should have a well established
understanding of their school’s professional learning culture.

The structure of the Facilitators Workshops will encourage open dialogue about the
new Student Progress Reports' purpose as catalysts to rethink AER beliefs and
practices. The Workshops will guide school teams through the steps and components
of implementing the AER initiative (see the Divisional Professional Development
Calendar).

The Facilitators will be expected to bring the conversation back to their respective
schools. Schools will need to provide time for Facilitators to plan their delivery of
information and support to their colleagues through appropriate professional
development and planning opportunities (staff meetings, school in-service days, and
common preparation time).

School AER Facilitation Teams Workshops

The purpose of the Facilitators Workshops is to guide schools through the components
of the implementation process.

Inspiring potential and learning together  •  Initier les possibilités et apprendre ensemble

Components of the Implementation Process

1. Policy and Guidelines 
2. Reporting Cycle 
3. Progress Reports Templates 

a. Personal and Social Criteria 
b. Personal and Social Indicators 
c. Learning Criteria 
d. Learning Indicators 
e. Written Report Comments 
f. Percentage Grades 

4. On-Line Reporting System
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The workshops will also highlight a model for addressing different stages of concern
that predictably accompany any change process.This model can provide a useful
framework to support colleagues through concerns that relate specifically to
implementing a new reporting policy and practices.

Addressing the Stages of Concern 
A Checklist 4

Awareness Concerns 
• Involve teachers in discussions and decisions about the innovation and its

implementation.
• Acknowledge that a lack of awareness is expected and reasonable and all

questions are helpful.

Informational Concerns 
• Provide clear and accurate information about the innovation.
• Use several ways to share information – verbally, in writing, and through

available media.
• Help teachers to understand how the innovation relates to their current

practices – the similarities and the differences.

Personal Concerns 
• Validate personal concerns.
• Use personal notes and conversations to provide encouragement and

reinforce personal capacity.
• Connect these teachers with others whose personal concerns have

diminished and who will be supportive.

Management Concerns
• Clarify the steps and components of the innovation.
• Provide answers that address the small specific “how-to”issues.
• Demonstrate specific and practical solutions to the logistical problems that

contribute to these concerns.

Consequence Concerns 
• Provide individuals with opportunities to visit other settings in which the

innovation is fully functioning and to attend conferences on the topic.
• Give positive feedback and needed support.
• Create opportunities for teachers to share their skills with others.

Collaboration Concerns 
• Provide opportunities to develop skills for working collaboratively.
• Bring together, from inside and outside the school, those who are

interested in working collaboratively.
• Have teachers assist their colleagues.

Refocusing Concerns 
• Respect and encourage the interests of individuals for finding a better way.
• Assist teachers to channel their ideas and energies productively.
• Assist teachers to access the resources they need to refine their ideas and

apply them.

4 Adapted from the National Staff Development Council.(March 2006). 7 Stages of Concern. The Learning
Principal.NSDC
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Professional Development Calendar

The following Divisional Professional Development Calendar allows schools to plan
their PD Calendars to build on the knowledge shared at the divisional Facilitators
Workshops.

Half-day Facilitators Workshops (1:00 pm – 3:30 pm) 
Themes Date
• Overview of the implementation of the new Student  Tuesday, September 12

Progress Reports (Policy, Guidelines, Reporting Cycle,
Progress Reports Templates, and On-Line Reporting System) 

• Written Report Comments  Tuesday, October 10 
• Personal and Social Development Criteria and Indicators 

November Student Progress Reports and Conferences 

• Reflecting on the first Reporting Period  Wednesday, December 13 
• Learning Criteria and Indicators

• Rethinking Assessment, Evaluation, and Grading Monday, January 15 

February Student Progress Reports 

• Collaboration to support Professional Development Thursday, March 1 
• Student Involvement  

April Student Progress Reports and Conferences

• Preparing for the June Report –  Thursday, May 10 
Rethinking Assessment of Learning  

June Student Progress Reports

AER is a Focus for Division-Wide Professional
Development

AER will be a focus of professional development and planning activities for all Curriculum-based
Departments and Programs in the Louis Riel School Division: Aboriginal Resources, ELA, Core
Curricula, Information and Communication Technologies, Mentorship, Music, Physical Education,
Practical Arts, Student Services, and Visual Arts.
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Professional Development for Kindergarten Teachers 

All Kindergarten teachers will be invited to participate in two half-day workshops to
address Kindergarten assessment, evaluation, and reporting.

Half-day Facilitators Workshops (1:00 pm – 3:30 pm) 
Themes Date
• Orientation to the November and April Kindergarten  Tuesday, September 19 (pm)

Report Templates and Written Report Comments 

• Orientation to the February and June Kindergarten  Monday, January 15 (am) 
Report Templates and Rethinking Assessment  
of Learning
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School Planning Processes –  
A Focus on the Divisional AER
Initiative 
All schools will make AER a focus of their school planning processes. The following
sample outcomes for each of the three major Priorities can serve to guide your school
planning conversations.

Outcomes should be crafted to follow the SMART format, in that they are specific,
measurable, achievable, relevant, and time-specific.
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Expected Outcome 

By the end of June 2007,
teachers will support and
encourage student
achievement by
beginning to involve
students in the
assessment process.

Strategies 

Teachers will:

• Communicate beliefs
and procedures

• Communicate how
students will be
assessed 

• Involve students in
assessment decisions to
o select assessment

activities 

o develop assessment
criteria and rubrics 

• Discuss how grades
will be determined 

• Use formative
assessment to provide
students with
descriptive feedback

• Write clear, concise, and
consistent report
comments that
specifically relate to
student learning,
achievement and
progress 

Indicators 

• Students will begin to:
o use the language of

assessment 

o practise self
assessment  

o practise peer
assessment 

o engage in self
reflection 

o engage in goal setting

• Student Progress
Conferences begin to
include:

o Student reflections

o Self-assessment

o Goal setting 

Data Sources 

• Student Progress
Conferences  

• Student reflections

• Student self
assessments 

• Student Goals  

• Student discussions  

• Observations 

• Written comments

Priority for Student Learning
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Priority for Professional Practice and Learning  

Expected Outcome 

By the end of June 2007,
teachers will articulate
their understanding of
Policy IKAB-1 and the
Guidelines for AER to
support and encourage
student achievement.

Strategies 

• Participation in the
Facilitators Workshops

• Provide opportunities
for professional
development and
planning related to the
workshop themes

• Encourage professional
dialogue related to the
reference material
provided to teachers

• Provide teachers with
collaborative planning
time to 

o share assessment
and evaluation
strategies

o create exemplars
(written report
comments, rubrics,
assessment plans)

o share a common
understanding of the
Student Progress
Report criteria and
indicators 

Indicators 

• Teachers begin to align
their assessment,
evaluation, and
reporting procedures
with curricular
outcomes.

• Teachers use formative
assessment to adjust
their teaching
strategies and to
provide students with
descriptive feedback.

• Teachers use
summative
assessments to
determine final grades.

• Teachers write clear,
concise, and coherent
report comments that
specifically relate to
student learning,
achievement, and
progress.

Data Sources 

• Student Progress
Reports 

• Assessment plans

• Grade books 

• Written Report
Comments 

• Meeting Minutes

• Surveys 

• Workshop feedback
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Expected Outcome 

By the end of June 2007,
teachers will collaborate
with their colleagues in
communities of practice
and professional
dialogues that focus on
assessment, evaluation
and reporting to support
student learning.

Strategies 

• Participation in the
Facilitators Workshops 

• Scheduled professional
development and/or
planning opportunities
with school colleagues.

• Literature circles
and/or book clubs
using the assessment
reference material
provided to teachers

• Collaborative planning
time to
o share assessment

and evaluation
strategies

o share and create
exemplars

Indicators 

• Teamwork and team
planning are
emphasized and
facilitated 

• All staff is involved in
professional learning

• All staff takes collective
responsibility for
promoting, and
supporting the
divisional AER initiative 

• Partnerships develop
with other schools or
post secondary
institutes (professional
cohort) 

• Shared leadership is
defined by expertise
and contribution, and 
is evident in team
meetings 

Data Sources 

• Staff, student, and
parent feedback 

• Opinion surveys 

• Meeting minutes

• Focus group
conversations

• Communication
(newsletters) 

Expected Outcome 

Schools will dialogue
with their communities
about student learning
and engagement, to build
common understanding
and support for the AER
initiative.

Strategies 

• Forums with students
and parents to share a
common
understanding of the
Student Progress
Report criteria and
indicators 

• Parent focus groups on
specific topics related
to AER 

• Sharing exemplars with
students and parents
to extend knowledge

Indicators 

• Collaboration occurs
across roles (between
teachers, support staff,
parents, and students)

• Assessment activities
(rubrics /exemplars) are
planned and created
with students to
encourage student
engagement

Data Sources 

• Staff, student, and
parent feedback

• Opinion surveys

• Meeting minutes

• Focus group
conversations

• Communication
(newsletters)

Priority for Development of School Culture and Climate 
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Guidelines for Professional and Community Dialogue
about Assessment, Evaluation, and Reporting 

An important aspect of professional dialogue is the explicit articulation of
guidelines, or  “ground rules”that focus the dialogue on its purpose and employ
its most constructive possible tone. The following may function as examples of
important attributes of constructive dialogue.

Preliminary discussion to articulate expectations may also function as a very
constructive activity to  “ground” discussion groups.

Learning with Others 
• Be respectful of each other’s rights to hold differing perspectives.
• Agree that being a professional means adapting, not adopting, new ideas
• Agree that there are many right ways to teach, assess, and learn 
• Ask thoughtful questions 
• Welcome all points of view 
• Monitor non-verbal communication for its impact on participants' comfort  
• Limit the frequency and length of meetings 
• Agree about how participants will take turns talking 
• Agree to give each speaker focused attention without interrupting 
• Agree to refrain from sharing advice or ideas unless the speaker requests

them 
• Agree that conversations at the meeting should not be repeated elsewhere

unless permission is granted by the person sharing the story  

Adapted from (Davies, A., Making Classroom Assessment Work, page 81)
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Technical Support for the
Student Progress Report System 
Technical issues at school 
If your classroom computer is not functioning or you cannot access the On-Line
Student Progress Report System, please submit a Tech Request through the website.

Technical issues at home
The Division cannot offer support for home systems. The On-Line Student Progress
Report System is a standard web application and a user can access the system from any
internet-connected computer running a modern browser. When accessing the system
from home you will need to log on using your network user name and password.

https://rc.lrsd.net 

Students not appearing or appearing incorrectly in the On-Line
Student Progress Report System
All student information that appears in the On-Line application comes from our
student information database – CIMS. School clerical support staff enters this data. If
you have confirmed that the data is correct in CIMS and the data in the report card is
still incorrect, please submit a Tech Request to address this concern.

Cannot access the correct term
School administrators control term access. If teachers cannot access a term or need to
access a previous term, they simply make a request to their school administrator.

Comments or Grades not appearing correctly
Please submit a Tech Request.

Questions about a feature in the On-Line Student Progress 
Report System
The Division has developed a comprehensive series of On-Line training videos.
Teachers can access these videos from the FAQ link in the On-Line Student Progress
Report System. After viewing the training videos, you may still require support. Please
submit a Tech Request for training assistance.
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Preparing for the September 25
Divisional In-Service Morning
The Facilitators Workshop on September 12, will prepare schools for the September 25
divisional in-service morning.

The workshop will provide an overview of the implementation of the new Student
Progress Reports 

• Policy IKAB-1 

• Guidelines for AER to Support Learning 

• Student Progress Report Templates 

• Reporting Cycle 

•On-Line Reporting System 

• Assessment Planning Model 

• Reference material provided to all teachers:

o Anne Davies’s book – Making Classroom Assessment Work

o Ken O’Connor’s book – How to Grade for Learning: Linking Grades to
Standards

In the following section, Anne Davies’s Assessment Planning Model (2006) has been
adapted for use as a professional planning model for school staff and individual
teachers. The actual assessment-planning model will be referenced throughout the
year (see the Assessment Planning Model in the Appendices).
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Professional Development
Planning Model

Destination Evidence
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What is provided must not overwhelm 
parents. What is expected must not 

overwhelm teachers. 

O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p. 213

Begin with “the end” in mind. Be descriptive
about what needs to be learned.

Know (What/Why) 
What is important for teachers to know at
the end of the AER implementation? What
is important for teachers to know by June
2007? June 2008? June 2009?

• Teachers understand the difference
between assessment FOR, AS and OF
learning  

• Teachers understand when to use
assessment FOR, AS, and OF learning

• Teacher know the L.R.S.D. AER policy
and guidelines  

• Teachers know how to interpret the
report card criteria 

Do (How) 
What is important for teachers to do at the
end of the AER implementation? What is
important for teachers to do by June 2007?
June 2008? June 2009?

• Teachers collaborate on assessment
initiatives 

• Teachers rethink classroom assessment
and adjust their practices based on AER
policy and guidelines

• Students engage in the assessment
process 

• Teachers write effective comments

Match the evidence with the learning
destination. Avoid overlaps and fill any gaps.
Use at least three sources of evidence
(triangulation) to increase reliability and
validity.

Products (evidence of knowing)
Teachers understand assessment FOR, AS
and OF learning:

• Creating classroom assessment plans 
• Designing effective and varied

assessment strategies 
• Writing descriptive feedback for

students 

Teachers know how to implement the AER
policy and guidelines:

• Descriptive written report comments 
• Record keeping directly related to

learning goals or outcomes 
• Only summative assessment used to

inform final grade

Observations (evidence of doing)
Teachers collaborate on assessment
initiatives:

• Teachers collaboratively develop and
share such things as assessment plans,
assessment materials, and record
keeping methods 

Teachers rethink classroom assessment and
adjust their practices:

• Teachers collect various formative
assessment data and use this to change
practice 

• Teachers look at alternative ways to
collect data on student learning

Students engage in the assessment process:
• Students understand and use the

language of assessment 
• Students understand and practice self

assessment and peer-assessment

Teachers write effective comments:
• Teachers use exemplars that encompass

students’ learning strengths, learning
goals and how to achieve learning goals 
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Destination

Say (How) 
What is important for teachers to say at the
end of the AER implementation? What is
important for teachers to say by June
2007? June 2008? June 2009?

• Teachers talk to students about their
assessment 

• Teachers communicate our AER beliefs,
policies, and procedures to parents and
students, and are able to answer
practical questions about theory and
practice

• Teachers, students, and parents use a
common language of assessment

Picture of Success 

Establish the standard. Standards are words
or numbers to express what all learners
should know or be able to do. Effective
standards have two parts:the description and
the samples that illustrate success.

Exemplars should demonstrate the
application of fair assessment practices
(Assessment FOR, AS, OF Learning) and
reflect the guidelines from the AER Policy.
Exemplars could include such 
things as:

• Classroom assessment plans 

• Written report comments (handbook) 

• Formative assessments strategies 

• Descriptive feedback to students 

• Outcomes-based grade books

• Etc.

Evidence 

Conversations (evidence of saying) 
• Student progress conferences that may

include student reflections, goal setting,
and use of portfolios 

• Communication to parents, teachers,
and students that may include surveys,
focus groups, newsletters, information
sharing evenings, etc.

• Professional development activities led
by teachers.

Evaluation

During the evaluation phase revisit the
descriptors, review the evidence and make
evaluations based on the picture of success.

• Connect evidence with destination.

• Teachers reflect on evidence.

• Evaluation should be based on all three
sources of evidence (product, observation,
and conversation).

Adapted from Making Classroom Assessment Work, Anne Davies (Workshop, 2006) 
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A Model of Classroom Assessment
Adapted from  © AAC 2001
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Classroom Assessment

Assessment methods 
or strategies (collect
information about
student achievement and
performance to improve
student learning)

Evaluation methods
or strategies
(judgment regarding
the quality, value, or
worth of a response)

Student Progress
Report

Formative

Summative Reported as part of a
grade (formal)

Student profile 
Personal communication
Home response journal
Individual Educational
Plan (IEP) 
Portfolio 
Student self-reflection
Open classroom
Celebration of learning
Student-led conference

Communication
methods or strategies
(inform the student,
parents and others about
what has been
accomplished and the
next steps in the learning
process)

Not reported as part 
of a grade (informal)



What... count[s] for grades are the perform-
ances that students give to demonstrate the
knowledge, skills and behaviours they have
acquired as the result of instruction and
practice.

O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p. 119

SECTION 1.i

Notes
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Understanding the New
Student Progress Reports 
Key Questions & Answers for Schools 

Background to the new Student Progress Report

What is changing and why? 
The New Student Progress Report aims to provide parents with clearer, more
comprehensive, and more consistent information about their child’s progress,
and suggestions on how they can best support their child with his/her
learning. The format in which schools communicate to students and parents
about student achievement and the strategies for growth needed to be
consistent within the Division. In addition, the new student progress report
separates student academic achievement from personal and social
development as mandated by Manitoba Education and Training (Reporting
on Student Progress and Achievement: A Policy handbook for Teachers,
Administrators and Parent. Winnipeg,1997) 

How many different new Student Progress Reports are there?
There are three (3) distinct report cards: Kindergarten, Grades 1-5,
and Grades 6-8  

What are the similarities and differences between the Kindergarten report,
Grades 1-5 report, and Grades 6-8 report?

In all cases assessment is on a continuum in relation to provincial outcomes.
Kindergarten reports provide a more integrated summary of student
progress. The Grades 6-8 reports must include an end-of-year final percentage
grade.

What are the similarities and differences between the November and April
reports and the February and June reports?

The November and April reports precede the student progress conferences
and are intended to initiate communication.

Checking In
Rather than waiting to figure out what is going on and relying solely  
on your own professional assessments (which can take many months
if you wait to gather enough data to be sure), everyone benefits if you
check initial assessments with students and parents. Davies, A., Making
Classroom Assessment Work, page 17 

The February and June reports include more detail about student progress,
including summative assessments and percentage grades.
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Key features of the new Student Progress Report 

What are the key features of the new Student Progress Report?
The new Student Progress Report includes program descriptors, personal and
social criteria and indicators, subject area criteria, performance indicators, and
personalized comments.

Why are there indicators on the new Student Progress Reports?
Achievement Indicators all imply a teacher’s evaluation and reporting of a
student’s learning achievement “at this time”. Teachers must transform
assessment data into accurate information for those who need it. They must
provide information as to how students are progressing along a continuum,
from beginning to “meet expectations” to “meeting expectations”. The
indicators provide a clear picture of a child’s achievement at the time that the
report is created. In addition, it can indicate a child’s progress since the last
reporting period.

Why are there learning criteria?  What exactly do the criteria mean?  
They are general learning statements that describe concepts and skills
required to achieve the learning outcomes from Kindergarten to Grade 8 in
the specific subject category.

Why are teachers reporting on Information and Communication
Technology (ICT)?

In conjunction with the 2006 release of the Literacy with ICT TFS
Development Continuum, Manitoba Education Citizenship and Youth is in the
process of developing policy that stipulates schools are expected to report to
parents and students progress along the continuum.

Outcomes, standards, and the process of allocating grades 

I understand the concepts of learning outcomes and standards, but how do
these concepts link to the process of making judgements about student
achievement and allocating grades?

Teachers assess student achievement using formative and summative
assessments. Formative assessments do not only guide teacher instruction;
they provide feedback to students on what they know and what they still
need to know. Summative assessments, however, must be transformed into
judgements or grades that communicate student achievement based on
specific criteria.
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Words open up communication, whereas
numbers close it down.  

O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p. 117

Grades are merely symbols; in order to 
provide real information, they should be

seen as only a part – probably a very small
part – of our communication system. 

O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p. 212



SECTION 1.i

Notes

Inspiring potential and learning together  •  Initier les possibilités et apprendre ensemble

The Indicators 

Why include “ME”, “DE”, and “BE” indicators on the new Student  Progress
Report? 

Achievement Indicators all imply a teacher’s evaluation and reporting of a
student’s learning achievement “at this time”. They are designed to
communicate student achievement based on criteria.

What exactly do the “ME”, “DE”, and “BE” indicators mean?
ME – Achievement meets grade level expectations. Student demonstrates

achievement independently.
DE – Achievement inconsistently meets grade-level expectations. Student

requires support in some areas.
BE – Achievement does not yet meet grade level expectations. Student

requires ongoing support.

What about students who get a “DE”or “BE”? Won’t they get demotivated? 
The Student Progress Report is designed to provide students and parents
with both a clear picture of a child’s achievement at the time of reporting, and
the progress of the child’s learning since the last assessment period. Not all
students will make significant progress or meet all of the criteria expected, all
of the time. It is not unusual for students to make more progress in some
areas than in others. Students learn at different rates and may not have
achieved the criteria at the time of reporting. When a child is currently not
meeting the learning criteria, it will be clearly indicated on the report and
accompanied by a detailed teacher comment, including goals and strategies
for success. Student involvement in the reporting process is critical. It means
that students will have a clear picture of their progress, their strengths, areas
for their improvement, and most importantly, ways to achieve further
improvement.

Teachers will truly be able to “work  smarter,
not harder.”  

O’Connor, K., How to Grade for Learning: Linking
Grades to Standards, p. 12
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The Student Progress Reports accommodate students 
with special needs 

How will the new Student Progress Report accommodate reporting for
students with special needs?

For students with Individual Education Plans, schools can choose to use the
Student Report Card in its entirety, or components of it. If students are
following the curriculum, their demonstration of learning should be reported
on the report as it relates to the specific criteria. Personal and social
development criteria should be separated from academic achievement.
Comments should give a clear picture of progress made to date (including the
adaptations that have been implemented for the student to achieve these
goals), strengths, areas for improvement, and most importantly, strategies for
achieving further improvement. During the conference with parents,
performance samples and evidence of student learning over time can be
included in a student portfolio. Schools may choose to include the IEP as an
appendix to the report; they can use the IEP as the formal report; or they can
use a different way of reporting progress that is better suited to the student’s
needs.

How will the new Student Progress Report accommodate reporting for
students who are learning English as an Additional Language (EAL)?

As with Individual Education Plans, EAL students included in class and
participating in the curriculum should be evaluated based on their
demonstration of the learning criteria. Personal/social criteria and comments
should be separated from academic achievement. Comments should give a
clear picture of progress made to date (including the adaptations that have
been implemented for the student to achieve these goals), strengths, areas for
improvement, and most importantly, strategies for further improvement.
During the conference with parents, performance samples and evidence of
student learning over time can be included in a student portfolio. However,
schools may choose to use a different way of reporting progress that is better
suited to the student’s needs.
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Ensure that each parent receives at least one
positive informal communication each term.  

O’Connor, K., How to Grade for Learning: Linking
Grades to Standards, p. 224
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Written comments 

Is there going to be any advice about organising and writing comments? 
Comments provide information about student progress in relation to the
criteria, goal setting for student improvement, and strategies to achieve 
these goals.

Comments should include written information about what a child knows and
can do, where the child may need additional support, what supports may be
provided, and what parents can do at home to support their child’s learning.

Do parents have to provide comments, and how do schools collect them?
This new Student Progress Report Card hopes to enhance the partnership
between home and school, and to encourage parents' involvement in their
child’s learning. This report should begin a conversation about specific
student progress by communicating specific information about what their
child can do and where they still need support. A separate cover letter will
invite parents and students to provide written feedback to schools.

Can a reference to the information that schools use in student portfolios be
included in the new Student Progress Report? How can the report card
enhance my parent conferences?

This Student Progress Report Card hopes to enhance the partnership
between home and school by encouraging parents’ involvement in their
child’s learning. During the conference with parents, performance samples
and evidence of student learning over time can be included in a student
portfolio. Student involvement in the report process is critical. Parents and
students will have a clear picture of progress made to date and strengths;
they will be able to discuss areas for improvement, and most importantly,
strategies for further improvement.

There are three parts to successful communication about learning:
• Students show or demonstrate their learning
• Parents respond to students
• The teacher invites feedback to improve the process  

(Davies , A., Making Classroom Assessment Work, page 60)
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Guidelines for Assessment Evaluation
and Reporting to Support Learning and
to Encourage Student Achievement

Guidelines and Procedures:
Why use them? How to apply them?

Grading procedures relate directly to learning goals or outcomes

Why use the guideline?
• The provincial curricula mandate the learning goals or outcomes taught for

each subject area.

• A student’s achievement is directly related to the learning outcomes.

• Grading procedures must reflect the learning outcomes.

• The grading procedures provide a common understanding of what is
assessed.

• The grading procedures offer consistency and fairness.

How to apply the guideline
Teachers shall use learning goals (general and specific learning outcomes), not
assessment methods, as the basis for grade determination.

• Teachers must align their grading procedures with curricular outcomes.

• A student’s grade will be the direct result of his or her achievement of
curricular outcomes.

Some students know what teachers want without it ever being made
explicit….When we make the criteria explicit, share the process of 
learning with each other, and give descriptive feedback according to 
the agreed criteria, we give more students the opportunity to learn.
We begin to make more of the implicit expectations explicit.
(Davies, A., Making Classroom Assessment Work, page 6)

Record keeping of student achievement will represent learning goals or
outcomes, instead of assignments, tests, and activities.

• Record keeping encompasses assignments, tests, and activities as the
methods for assessing outcomes.

• Assessment records should be categorised according to the learning goals
rather than assessment methods.

SECTION 2

Notes
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Exemplars:
Traditional Grading Mark Books

Student/ Advertising Poetry Sonnet Final

Assignment Test Sheet Mark

Shirley 76 82 74 77% 

Jamal 98 95 97 97% 

Reformed Grading Mark Books

Student/ Advertising Poetry Sonnet Final
Jamal Test Sheet Mark

Outcome 2.3.5 No Mark 80 76 78%   
Creating Text

Outcome 4.3.1 No Mark 86 82 84%
Editing

Teachers shall use criterion-referenced outcomes to
determine grades and marks

Why use the guideline?
• Standards are clear to all.

• All learners may be successful.

• Criterion-referenced outcomes emphasize self-assessment and growth, not
competition.

• Grading is more consistent.

• The quality of work improves.

• Criterion-referenced assessment evaluates student success in relation to a
stated curricular outcome.

• A student’s grade directly relates to his or her individual achievement of
curricular outcomes.

• A single classroom does not provide an appropriate reference group with
which to compare an individual student’s progress and achievement.

• A student’s achievement reflects his or her own learning.

How to apply the guideline
Teachers shall use criterion-referenced outcomes to determine marks and
grades.

• Student progress and achievement shall be compared to established criteria
rather than to the progress and achievement of other students.
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According to Rick Stiggins, Ken O’Connor […]
argues convincingly for an open and honest 

educational system – a system in which there
are no surprises and no excuses. He advocates
the careful articulation of appropriate achieve-

ment expectations and the unconditional sharing
of those targets with students and their families.

(O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p.X)
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Individual achievement of stated learning goals
determines grades and marks

Grade(s) or grading: the number or letter reported at the end of a period of time
as a summary statement of student performance. O’Connor, K., How to Grade for
Learning: Linking Grades to Standards, p.3

Mark(s) or marking: the number, letter, or words placed on any single student
assessment (test, performance task, etc.). O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p.3

Why use the guideline?
• Grades must be a relatively pure measure of student achievement of the

learning goals.

• Grades are most meaningful and useful when they represent only
achievement.

• Marking or grading effort, participation, attitude, attendance, punctuality,
and other behaviours distorts the final picture of student achievement.

How to apply the guideline
Teachers shall only use individual achievement information as the basis for
grades.

• Students’ grades shall reflect their individual achievement only.

Sources of Evidence

Reliability: think “repeatability” – reliability refers to students producing the 
same kind of result at different times.

Validity: think “valid” – validity refers to the extent to which the assessment
measures what it was intended to measure.

There are three general sources of assessment evidence gathered in 
classrooms: observations of learning, products students create, and
conversations – discussing learning with students (Primary Program 1990,
2000). When evidence is collected from three different sources over time,
trends and patterns become apparent.

(Davies, A., Making Classroom Assessment Work, page 35)

Notes
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Effort, participation, attitude, attendance, punctuality, and other behaviours shall
not be included in grades, unless they are a stated part of a Provincial
Curriculum.

• Grades should communicate clear, easily interpretable information about
achievement only.

• Issues concerning effort, participation, attitude, attendance, punctuality, and
other behaviours should be addressed through teacher comments.

• Behaviour is addressed on the report card under “Personal and Social
Development,” separate from achievement in subject areas.

Whether an independent or cooperative learning strategy is used, a grade is
based on individual achievement.

• Group work and projects are examples of formative assessments
(assessment for learning), and therefore cannot inform an individual
student’s grade.

• Cooperative learning is a valuable process that assists students to achieve
understanding of the learning outcomes.

• After a cooperative learning process, students can be individually assessed
through summative assignments (assessment of learning) to demonstrate
their learning.

Traditional Assessment of Group Work

Science Project Written Report Model of Class Final 
Animal Cell Presentation Mark 

Jamal 82% 78% 77% 79%

Michael 82% 78% 77% 79%

Reformed Assessment of Group Work

Science Project      Jamal Subject Area Final Mark

Written Reflection (Explanation of Animal Cell Structure) Science 89% 

Group Work (Outcomes 5.2.1, 5.2.2) ELA 90%

Group Work Self Assessment (Outcome 5.2.3) ELA 90%

Science Project Michael Subject Area Final Mark

Written Reflection (Explanation of Animal Cell Structure) Science 81%

Group Work (Outcomes 5.2.1, 5.2.2) ELA 63%

Group Work Self Assessment (Outcome 5.2.3) ELA 67%
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Using Assessment to Guide Instruction
Holding a mind to a subject is like holding a

ship to its course; it implies constant change of
position with unity of direction.  

– Jordan Dewey 

(Davies, A., Making Classroom Assessment Work,
page 43)



4
SECTION 2

Inspiring potential and learning together  •  Initier les possibilités et apprendre ensemble

Reassessment without penalty

Why use the guideline?
• Learning is an ongoing process.

• The extent to which a learning goal is achieved is more important than when
it is achieved.

• Students are encouraged to practise and take risks in their learning.

• Progress is promoted and rewarded.

• Reassessment without penalty encourages competence and mastery.

How to apply the guideline
Teachers shall change grades if new performance information provides a more
accurate representation of student achievement.

• Teachers shall change grades when subsequent summative assessments
(assessment for learning) provide clearer and more precise information of
student achievement.

When necessary, teachers shall provide reasonable opportunities for reassessment.

When repetitive measures occur for the same or similar knowledge or skills, the more
recent and consistent mark(s) shall replace the previous mark(s) to determine grades.

Dewey (1933) referred to learning and reflecting on the learning (self-
assessment) as a continuous cycle – a learning loop – we learn, we assess,
we learn some more. Now, almost 80 years later, the research about the
brain is again pointing to the critical need for self-assessment in all
learning. The brain is self-referencing. This is, we decide what to do next
based on an assessment of what we have just done.

(Davies, A., Making Classroom Assessment Work, page 11)

Mark Book Example

Student: Shirley Advertising Test Poetry Sheet Sonnet Ballad Final Mark

Editing Not Assessed 80% 82% 82% 82%
Outcome 4.3.1 
Creating Text 60% 63% 71% 76% 76%
Outcome 2.3.5 
Spelling Not Assessed 72% 62% 70% 70%
Outcome 4.3.2 

Learning involves taking risks and making mis-
takes, and then doing things differently as a
result.  Mistakes provide assessment evidence –
they give learners feedback about what is not
working and bring them closer to knowing what
will work. Unless students understand that mis-
takes are essential for learning, they may not
take necessary risks.

(Davies, A., Making Classroom Assessment Work,
page 11)

Notes
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5Record keeping

Why use the guideline?
• Record keeping is a professional responsibility.

• Feedback from record keeping allows students to improve their
performance.

• Information derived from record keeping supports remedial instruction and
intervention.

• Parents and students receive information about student progress.

How to apply the guideline

Teachers shall accurately record evidence of student progress achievement on
an ongoing basis.

• Teachers shall track both formative (assessment for learning) and summative
(assessment of learning) assessments.

Achievement charts also form the base from which to develop classroom
scoring tools, be they traditional marking schemes, checklists, or fully developed
rubrics. Ideally, exemplars or anchor papers that enable students and teachers to
see actual examples of performance at various levels should support rubrics and
other scoring guides.

(O’Connor, K., How to Grade for Learning: Linking Grades to Standards, p.74)

Teachers shall sample student progress and achievement and shall ensure that
not all scores are included in grades.5

• Teachers shall use formative assessments (assessment for learning) as
feedback on the progress of learning.

• Teachers shall use summative assessments (assessment of learning) to
inform the final grade.

• The more recent and consistent mark(s) shall replace the previous mark(s) for
grade determination.

Teachers shall distinguish between formative (assessment for learning) and
summative (assessment of learning) assessments.

• Information from formative assessments (assessment for learning) shall not
be used to determine a student’s final grade.

• Feedback on formative progress and achievement (assessment for learning)
should be provided with comments, rubrics, checklists, and other strategies,
as opposed to marks.

According to Marzano and Kendall (19960, the
use of columns in a grade book to represent stan-

dards instead of assignments, tests, and activi-
ties, is a major shift in thinking for teachers.

(O’Connor, K., How to Grade for Learning: Linking
Grades to Standards, p.55)

5 O’Connor, K., How to Grade for Learning: Linking Grades to Standards. Glenview: Skylight/Pearson. 2002
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Assessing Process and Product

It is also extremely important that teachers do not equate process with
formative assessment and products with summative assessment. Process
may and should be assessed both formatively and summatively; similarly,
products may be assessed both formatively and summatively.
Furthermore, summative assessments are not only tests and exams – there
are a huge variety of assessment methods that can be used summatively.
O’Connor, K., How to Grade for Learning: Linking Grades to Standards, p.110

O’Connor, K., How to Grade for Learning: Linking Grades to Standards, page 115

Formative assessment (assessment for learning) is designed to improve
teaching and learning by:

• Providing feedback to both students and teachers; highlighting students’
progress, such as what they have learned and what they have yet to learn
or what learning strategies contribute to students’ progress.

• Helping to identify specific learning needs as well as instructional
experience to plan for improvement.

Summative assessment (assessment of learning) is usually conducted at the
end of a block of instruction and is designed to determine to what extent
students have attained learning outcomes. It is used to assign marks. This
type of assessment often focuses on a sample of knowledge and skills that
pertain to a subject area or course, and may take many forms (eg. paper and
pencil tests, oral reports, practical demonstration, displays, and research
papers). Evaluating the summative assessments assists to determine student
achievement and the effectiveness of instruction, and to validate subject area
outcomes.

Manitoba Education Training and Youth. Reporting on Student Progress and
Achievement. Winnipeg. 1997
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6Reporting of a percentage grade

Why use the guideline?
• Provincial requirements for reporting on student progress and achievement

from Grades 6 to Senior 4 are as follows:

• Final marks (at the end of the year or semester) on report cards must be
stated as percentages in all subject areas in each grade, from Grade 6 to
Senior 4. 6

• From Kindergarten to Senior 4, student marks on report cards must reflect
diverse learning experiences and a variety of assessment and evaluation
methods. 7

How to apply the guideline
• The November and April student progress reports shall be followed by

student progress conferences.

The February and June reports shall include a percentage grade.
• Only information from summative assessments (assessment of learning) shall

determine percentage grades.

• Teachers should base grades on the most consistent level of performance,
not the whole range of performance. (O’Connor, K., How to Grade for
Learning: Linking Grades to Standards p.128)

• The median has the greatest impact when performance is highly variable.
(O’Connor, K., How to Grade for Learning: Linking Grades to Standards p.145)

In February, a percentage grade below 50% shall be reported as insufficient
evidence of achievement (IN).

In June, a percentage grade below 50% may be reported as insufficient
evidence of achievement (IN), in exceptional circumstances.

Communication is also the purpose that best fits with what grades are –
symbols that summarize achievement over a period of time.
Communication is most effective when it is clear and concise; grades are
certainly concise, and they can be clear communication vehicles if there is
shared understanding of how they are determined and, thus, what they
mean. Instructional and guidance uses not only need to be based on
grades with clear meaning, but also are best served by much more
information that symbols provide. The administrative uses of grades are
really a form of communication and are best served when communication
is clear. The other purposes of grades are also best served when
communication is the focus – clarity about student achievement enables
all the participants in the educational endeavour to do what is needed to
support learning and encourage success.

(O’Connor, K., How to Grade for Learning: Linking Grades to Standards, p.16)

6 Manitoba Education Training and Youth. Reporting on Student Progress and Achievement. Winnipeg. 1997
7 Manitoba Education Training and Youth. Reporting on Student Progress and Achievement. Winnipeg. 1997
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The November and April reports shall not
include a percentage grade.

The grades reported in February and June shall
be calculated on the most consistent

achievement with consideration for more 
recent achievement.

Grading is an exercise in professional judgment,
not just a mechanical, numerical exercise.

(O’Connor, K., How to Grade for Learning: Linking
Grades to Standards, p.57)
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7Student understanding 
Students will be involved and know how and why they are being assessed.

Why use the guideline?
• The ultimate purpose of evaluation is to enable students to evaluate

themselves.

• Assessment as learning allows for a high level of student participation in
learning.

• Students learn to take ownership for their learning.

• Students see that assessment is integral, not just an “add-on”, to learning.8

• Students can take the responsibility to evaluate their own work when criteria
are established.

• According to Kohn, student involvement in developing criteria and then
judging their work, using these criteria,“achieves several things at once: it
gives students more control of their education, it makes evaluation feel less
punitive, and it provides an important learning experience in itself”. 9

• Expectations are clear to all.

• There is a balance established between student involvement and teacher
decision making.

• Assessment is not something that is done to students, separate and apart
from instruction; assessment must be something that is done with students
as in integral part of the learning process.

How to apply the guideline
Teachers shall involve students in discussion of assessment, including grading,
throughout the teaching and learning cycle.

• Students can compare their self-assessment with the teacher’s assessment,
set goals for future work, and initiate action to improve their own work.

• Inviting students to reflect upon their learning encourages them to take
ownership for achieving curricular outcomes.

8 O’Connor, K., How to Grade for Learning: Linking Grades to Standards. Glenview:
Skylight/Pearson. 2002

9 O’Connor, K., How to Grade for Learning: Linking Grades to Standards. Glenview:
Skylight/Pearson. 2002

Notes



Teachers shall involve students in the assessment process, in collecting
achievement data, and in communicating about their achievement and
progress.

• Involving students in the development of criteria used for assessment helps
them in understanding that the grade relate directly to the achievement of
these criteria.

Self-Assessment Activities
Some self-assessment activities take a few minutes for students to complete,
while others are more complex and involve a variety of steps. Self-assessment
activities (can be organized) under three headings:

• Pause and think: Students assess their work by taking a few minutes to pause
and think or reflect about what they are learning.

• Look for Proof: Students go one step beyond pause-and-think activities; they
select a work sample as proof of an aspect of their learning and comment
about their work.

• Connect to Criteria: Students assess their work in relation to criteria that have
been set for a task or project and find evidence to show they have met the
criteria. (From Gregory, Cameron, and Davies, Self-Assessment and Goal-
Setting, 9-10) 

(Davies, A., Making Classroom Assessment Work, page 7)

What the Research Shows
• When students are involved in their own assessment, they are required to think

about their learning and articulate their understanding, which helps them
learn. (Schon 1983, 1990; Walters, Seidel, and Gardner 1994; Wolf 1987, 1989;
Young 2000; Zessoules and Gardner 1991)

• Self-assessment asks students to make choices about what to focus on next in
their learning. When students make choices about their learning, achievement
increases; when choice is absent, learning decreases. (Purkey and Novak 1984;
deCharms 1968 1972; Deci and Ryan 1985; Deci, Vallerand, Pelletier, and Ryan
1991; Mager and McCann 1963)

• When students are involved in their own assessment, mistakes become
feedback they can use to adjust what they are doing. When students’ mistakes
are identified by others and feedback limited to marks or letters, students are
less likely to know what to do differently next time. (Butler and Nisan 1986,
1987; Butterworth and Michael 1975; Kohn 1993; Seagoe 1970; Shepard and
Smith 1986, 1987)

• Involving students in assessment and increasing the amount of descriptive
feedback while decreasing evaluative feedback increases students learning
significantly. While all students show significant gains, students who usually
achieve the least show the largest gains overall. (Black and William 1998) 

(Davies, A., Making Classroom Assessment Work, page 9)
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By involving students in assessment,
assessment becomes instruction.

(Davies, A., Making Classroom 
Assessment Work, page 43)

When students know how they 
will be assessed, and especially when 

they have been involved in assessment
decisions, the likelihood of student 

success is increased greatly.

(O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p.178)
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(Adapted from O’Connor, K., How to Grade for Learning: Linking Grades to Standards, p.239)
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SECTION 3
Working with the Student Progress Report

• Program Descriptors

• Personal and Social Development
Indicators

• Learning Achievement Indicators



SECTION 3.a
Program Descriptors
In the first section of the Student Progress Report, the student program is identified
using descriptors referenced from Manitoba Education Citizenship and Youth
Guidelines. For a clear understanding of the various programs, particular attention
should be drawn to the program descriptors provided in this section.

Adaptations
Teachers adapt the way in which they provide instruction and assess a student’s
progress and achievement. Teachers develop adaptations through consultation with
the student, parents/guardians and colleagues. Adaptations assist students to achieve
learning outcomes in the provincial curriculum. Teachers assess a student’s progress
and achievement according to the learning outcomes of the provincial curriculum.

Individual Education Plan – IEP
Individual education planning is the process by which educators, support personnel,
and parents/guardians collaborate to meet the needs of students who require a range
of accommodations and supports. The Individual Education Plan (IEP) that results from
this process ensures that each student’s needs are addressed in a systematic way.
Students who require, and receive, carefully developed and implemented IEPs are more
likely to attain their educational goals and to reach their potential as learners.

English as an Additional Language – EAL
Students who are learning English as an Additional Language (EAL) often require
programming and supports focused on English language acquisition. The types of
programming and supports will vary depending on the learner’s age and ability in
English. A Student Learning Plan based upon student language learning needs and
outcomes derived from the Provincial EAL Curriculum should guide EAL programming.

EAL programming may include any of the following:
• Intensive EAL classes or support – provided in schools where the number of

beginner level EAL learners supports the delivery of intensive EAL
programming.

• EAL Courses – provided to EAL learners in high school settings where student
numbers and ability levels support the delivery of for-credit EAL courses.

• E-designated Courses – provided to EAL learners in high school settings where
instruction can be adapted to support language-learning needs within a
subject area classroom.

• Ongoing in-class support – provided to students who are at intermediate
levels of language learning and who can access much of the regular
instruction in classrooms if offered adaptations and supports.

• Drop-in and Tutorial support – offered to EAL learners at an advanced ability
level but who may still require informal supports on an occasional basis.

• Newcomer program – provided to students who have experienced significant
disruptions to their schooling and who as a result may have limited literacy
and numeracy skills.

Inspiring potential and learning together  •  Initier les possibilités et apprendre ensemble
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After you complete your initial assessments at the beginning of the year,
consider checking with students and parents if something doesn’t make 
sense, or if students are significantly behind in their learning. More than 
two years behind usually means involving our colleagues and putting an 
intervention plan in place to support the student’s learning.
(Davies, A., Making Classroom Assessment Work, page 17)

Please note: The following designations apply only to high school settings.

“E” Course Designation:
Senior Years students benefit from curricula developed or approved by
Manitoba Education, Citizenship and Youth that have been adapted to assist
their acquisition of English and their transition to regular Senior Years
programming. The programming team determines eligibility.

An IEP must be developed and implemented for Senior Years students receiving
English as an additional language “E” course designation on an individual course
basis.

Modified “M” Course Designation Senior 1-4
The “M” course designation identifies any department-developed or approved
curriculum that has been modified at the school level for students with
significant cognitive disabilities.“Curriculum” refers to the general and specific
goals and objectives or outcomes of a particular subject area/course. These are
outlined in the curriculum document(s) or curriculum framework(s) for a specific
subject area/course and grade. When these goals and objectives or outcomes
are modified significantly to accommodate the special learning requirements
of individual students with significant cognitive disabilities, the “M” course
designation must be used.

Individualized Programming “I” Designation
Individualized programming is intended for students whose cognitive
disabilities are so significant that they do not benefit from participating in
curricula developed or approved by Manitoba Education, Citizenship and Youth.
The “I” Designation identifies highly individualized learning experiences that are
functionally appropriate. These should be outlined in a student’s Individual
Education Plan (IEP) or Individual Transition Plan (ITP). When students’ goals and
objectives or outcomes are individualized to accommodate their special or
unique learning requirements, the Individualized “I” programming designation
must be used.



SECTION 3.b
Personal and Social
Development Indicators

Personal and Social Development Indicators all imply a teacher’s evaluation and
reporting of a student’s overall personal and social development “at a particular point
in time”.
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M – Developing to Meet Expectations

The student meets the expectation most of the time.

• The student meets Personal and Social Development criteria.

• The student demonstrates personal and social growth independently.

• The student demonstrates personal and social growth in group activities.

D – Developing to meet expectations

The student meets the expectation some of the time.

• The student does not meet Personal and Social Development criteria in a
variety of situations.

• At times, the student requires support from the teacher.

• Support may occur in many different forms.

Strong effort, active participation, and 
positive attitude are highly valued 
attributes, but they are reporting 
variables, not grading variables. 

O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p.100
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Getting Work In On Time
1. Set clear and reasonable timelines with some student input.

2. Ensure that the expectations for the task/assignment are clearly
established and understood.

3. Support the students who will predictably struggle with the task without
intervention.

4. Find out why other students’ work is late and assist them.

5. Establish the consequences for late work, such as:

• After school follow-up

• Make-up responsibility within a supervised setting

• Parent contact

• Notation in the mark book for each assignment which is late

• [Reporting] on a learning skills [and] work habits section of the report card

• Comments on the report card that reflect chronic lateness

6. Provide the opportunity for students to extend timelines:

• Student must communicate with the teacher in advance of the due date

• Student must choose situations carefully as this extension may only be used
once/twice per term/semester  

(Adapted from “Creating a Culture of Responsibility” – O’Connor, K., How to
Grade for Learning: Linking Grades to Standards, p.103)



SECTION 3.c
Learning Achievement
Indicators
Achievement Indicators all indicate a teacher’s evaluation and reporting of a student’s
learning achievement “at a particular point in time”.
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ME

Achievement meets grade-level expectations.
The student demonstrates achievement independently.

• The student meets grade-level expectations as dictated in provincial
curriculum documents.

• The student can work independently most of the time to demonstrate
achievement.

• If the student exceeds grade-level expectations, in that the achievement
exceeds expectation and demonstrates in-depth understanding of learning
outcomes, teachers will reflect this achievement in anecdotal comments.

DE

Achievement inconsistently meets grade-level expectations.
The student requires support in some areas.

• The student does not meet expectations in various situations.

• At times, the student requires support from the teacher.

• Support may occur in various forms.

BE

Achievement does not yet meet grade-level expectations.
The student requires ongoing support.

• The student is unable to meet curriculum outcomes independently.

• The student requires one-to-one support from the teacher.

Any student who hits the goal should get
the highest possible mark. 

(O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p.96)
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SECTION 4
Working with the Report for Kindergarten

• Personal and Social Development Criteria

• Subject Area Criteria for Kindergarten



SECTION 4.a
Personal and Social Development
Criteria for Kindergarten
These considerations and suggestions are used to guide a professional conversation at
your school or grade level. They do not reflect all of the learning outcomes in the
curricula. This is not a complete list of learning outcomes.
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Personal and Social Development

Listens actively

Follows directions

Interacts cooperatively with others

Adapts to new situations/changes in 
activities

Expresses feelings and needs 
appropriately

Accepts responsibility 

Demonstrates confidence as a learner

Participates actively in learning

Demonstrates respect for property

Uses time appropriately

Demonstrates Fine Motor Skills

Considerations for teachers

• Sits quietly
• Makes eye contact
• Respects personal space 
• Listens without interrupting 

• Students act upon instructions. (e.g.
single step through multi step
directions as the year progresses.

• Works and plays well with others
• Shares resources and equipment with

others
• Takes turns 

• Handles transitions 
• Handles changes in routine  

• Seeks assistance when required 
• Expresses personal needs appropriately
• Seeks positive solution to conflicts

• Follows classroom and school
procedures

• Works well without direct supervision

• Takes risks 
• Shows initiative
• Shows a willingness to observe,

question, explore and investigate

• Participates in class and group activities
• Demonstrates attentiveness to the task
• Plans and plays with purpose at a

learning-center

• Uses material and resources
appropriately

• Cares for personal property and self and
others with care

• Organizes time effectively during 
self-directed activity

• Works well within a given time frame 
• Begins work promptly and remains on

task

• Refer to the Louis Riel School Division
Kindergarten Observation and
Assessment Protocol document –
Fine Motor Section, page 105
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Subject Area Criteria for
Kindergarten
These considerations and suggestions are used to guide a professional conversation at
your school or grade level. They do not reflect all of the learning outcomes in the
curricula. This is not a complete list of learning outcomes.

English Language Arts

Listens for meaning

Speaks clearly and fluently

Uses language effectively to
communicate with others

Uses viewing to extend understanding

Communicates ideas and information
through representing

Considerations for teachers

• Relates aspects of story or information
to personal feelings and experiences

• Recalls information and events
• Responds and provides feedback
• Constructs meaning from text created

by others
• Refer to BLM 86 of ELA Foundation for

Implementation Document (Listening
Ability Checklist)

• Refer to BLM 95 of ELA Foundation for
Implementation Document (An
Observation Checklist for Speaking and
Listening Skills)

• Uses appropriate tone and volume
• Demonstrates developmentally

appropriate articulation
• Refer to the LRSD Kindergarten

Observation and Assessment Protocol
pages 8 and 26

• Engages in various opportunities to
speak informally and formally for a
variety of purposes

• Refer to the LRSD Kindergarten
Observation and Assessment Protocol
pages 7-24

• Uses observations to make connections
between new experiences and prior
knowledge

• Interprets and responds to a range of
visual text e.g. photographs, posters,
video, illustrations, etc.

• Represents ideas visually through a
variety of media, including drawings,
painting, blocks, play dough, posters,
diagrams, charts, photographs, video,
sketches, visual art, drama, storyboards,
booklets, graphic organizers, collages,
etc.
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Subject Area Criteria for
Kindergarten
These considerations and suggestions are used to guide a professional conversation at
your school or grade level. They do not reflect all of the learning outcomes in the
curricula. This is not a complete list of learning outcomes.

English Language Arts

Experiments with sounds and words

Understands the reading process

Understands the writing process

Considerations for teachers

• Demonstrates phonological awareness
• Refer to the LRSD Kindergarten

Observation and Assessment Protocol
pages 29-53

• Understands the concept of print
• Understands that print carries meaning
• Refer to LRSD Kindergarten Observation

and Assessment Protocol pages 54-88

• Draws and uses symbols (scribbles-
letters-words) to communicate ideas
and information

• Copies print
• Prints own name
• Refer to the LRSD Kindergarten

Observation and Assessment Protocol
pages 54-88
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Mathematics

Demonstrates number sense

Demonstrates understanding of
mathematical content

Explores mathematical process to solve
problems

Considerations for teachers

• Rote counts
• Counts using one to one

correspondence
• Reads and writes numerals
• Orders and compares numbers
• Represents numbers and the

relationship between numbers
• Understands number operations

• Understands grade-specific
mathematical concepts and skills, other
than those related to number sense
(such as sorting, patterning, 2-D shapes,
3-D shapes etc.)

• Refer to the LRSD Kindergarten
Observation and Assessment Protocol
pages 89-104

• Experiments with various strategies to
model solutions to problems

• Connects math ideas to other concepts
• Uses logic and divergent thinking to

present mathematical arguments 
• Represents mathematical processes

through role play and use of
manipulatives
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Integrated Studies 
(Science, Social Studies, Health, Art, ICT,
Fine motor skills)

Demonstrates knowledge of scientific
content

Explores scientific processes within
his/her environment

Explores the diversity and uniqueness of
self and others

Understands what it means to belong to
a community

Demonstrates an awareness of personal
health and safety

Considerations for teachers

• Demonstrates knowledge of specific
grade-level science cluster outcomes
e.g. trees, colour, paper

• Poses questions and searches for
explanations

• Questions, observes, predicts, interprets,
analyzes etc.

• Uses design process, scientific inquiry
(refer to K-4 Science curriculum pages
14-15 ) 

• Demonstrates knowledge of specific
grade-level social studies clusters e.g.
Me, The People Around Me, The World
Around Me

• Identifies the skills, knowledge and
values that are needed to be a good
citizen (at home, at school, in the
community and the world)

• Demonstrates an understanding of safe
and responsible behaviour for daily
living 

• Makes informed decisions for healthy
living relating to personal hygiene,
nutritional practices, etc.
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Integrated Studies 
(Science, Social Studies, Health, Art, ICT,
Fine motor skills)

Demonstrates an understanding of
artistic literacy

Explores and experiments with the
creative process in art

Explores Information and Communication
Technology (ICT) 
to extend learning

Information and Communication
Technology(ICT)- is inclusive of all
communication technology e.g. telephone,
computer, video, fax, etc.

Explores ICT in a safe and responsible
manner

Considerations for teachers

• Develops knowledge, vocabulary, and
skills necessary for perceiving,
responding to, interpreting, and
communicating through the arts 

• Refer to the Assessing Art in the Visual
Arts FirstClass Conference

• Refer to the Assessing Art in the Visual
Arts FirstClass Conference  for
explanation of the Creative process

• Extends learning beyond school
boundaries (e.g. Takes a virtual field trip
to the San Diego Zoo
http://www.sandiegozoo.org/zoo/ex_
panda_station.html)

• Completes tasks in a manner that could
not be done without access to
technology.

• Demonstrates an understanding of
o Etiquette   
o Password/ privacy 
o Care of computers and related

hardware
o Exploration of appropriate websites
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Personal and Social Development
Criteria for Grades 1 to 8
These considerations and suggestions are used to guide a professional conversation at
your school or grade level. They do not reflect all of the learning outcomes in the
curricula. This is not a complete list of learning outcomes.

Personal and Social

Development

Demonstrates confidence as
a learner

Accepts responsibility

Demonstrates self-control

Demonstrates respect for
others

M – Meeting Expectations

• Shows initiative
• Demonstrates a positive attitude
• Demonstrates intrinsic motivation
• Asks clarifying questions
• Is assertive when undertaking a task
• Seeks additional and new information
• Seeks challenges and takes risks
• Identifies strengths and needs for improvement in

personal work
• Seeks assistance when required
• Attempts a variety of learning activities
• Persists with tasks
• Willing to observe, question, explore, and

investigate
• Demonstrates self-direction in learning
• Sets goals as a learner

• Takes responsibility for personal share of work
• Demonstrates responsibility in attendance,

punctuality, and task completion
• Follows classroom and school procedures and rules
• Assumes responsibilities in the group, the

classroom and the school

• Resolves conflicts independently
• Resolves conflicts in socially appropriate ways
• Mediates differences of opinions
• Seeks positive solutions to conflicts
• Takes turns
• Works well without direct supervision
• Follows routines and instructions without

supervision
• Shows attention to the ideas of others in the class

and group

• Responds to the needs and welfare of others
• Shares resources, materials and equipment with

others
• Accepts differences in abilities when working with

others
• Considers both immediate and long-term effects of

actions on others
• Listens to others without interrupting
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Personal and Social

Development

Works cooperatively with
others

Participates actively in
learning

Demonstrates respect for
property

Demonstrates organizational
skills

Uses time appropriately

Fulfills assignment
expectations

M – Meeting Expectations

• Listens to, acknowledges and considers differing
opinions

• Shares/accepts responsibilities when participating
in group activities

• Helps and encourages others
• Volunteers
• Works and plays cooperatively with others
• Accepts differences in abilities when working with

others
• Shares resources and equipment with others
• Does his or her personal share of work
• Seeks consensus before making decisions
• Listens to others without interrupting

• Participates in class and group activities
• Willingly works within new groups
• Accepts various roles within the group, including

leadership
• Takes responsibility for personal share of work
• Contributes to cooperative problem solving
• Works to help achieve the goals of the class or

group
• Helps the class and group work well together
• Sets realistic personal goals
• Demonstrates leadership in class and group

activities
• Demonstrates attentiveness to the task
• Paraphrases points of view to help understanding
• Listens to others without interrupting

• Uses material and resources in a socially
appropriate way

• Handles property of self and others with care

• Uses time, schedulers and planners effectively
• Adheres to established timelines
• Effectively uses tools (agenda, binders, desks, filing

system, dividers, etc.) to assist with tasks
• Locates learning materials, resources, writing tools,

books quickly and efficiently
• Consistently prepared and ready to participate in all

activities

• Organizes effectively to complete tasks on time
• Works well within specific time frames when

applicable
• Begins work promptly and remains on task

• Completes tasks as instructed
• Completes homework and assignments on time

and with care
• Work is done to the best of personal ability

Seeing grades as only part of the 
communication system and emphasizing
other methods of communication that provide
more detailed information also moves the
focus more to the process of learning. 

(O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p.235)
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Subject Area Criteria for 
Grades 1 to 8
These considerations and suggestions are used to guide a professional conversation at
your school or grade level. They do not reflect all of the learning outcomes in the
curricula. This is not a complete list of learning outcomes.The prime purpose of grades is recognized as

communication, not competition.

O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p.237

English Language Arts

Listens for meaning

Speaks to express ideas and
interact with others

ME – Meeting Expectations

• Listens attentively
• Appreciates the ideas of others 
• Recalls important information
• Clarifies, interprets, summarizes the ideas of others
• Provides feedback
• Asks relevant questions
• Discusses, explains or elaborates new 

understanding acquired from oral traditions,
literature and other sources

• Constructs meaning from text created by others
• Refer to BLM 86 of ELA Foundation for Implementation

Document (Listening Ability Checklist) 
• Refer to BLM 95 of ELA Foundation for

Implementation Document (An Observation
Checklist for Speaking and Listening Skills)

• Verifies understanding by questioning, responding
and interacting with others.

• Communicates thoughts, feelings, experiences,
information and opinions through oral language

• Demonstrates fluency and confidence in oral
language 

• Engages in various opportunities to speak 
informally and formally for a variety of purposes

• Uses oral language to respond to text, obtain or
communicate information, build relationships with
others

• Uses volume, pronunciation, expression, non-verbal
cues, stances, gestures to engage an audience

• Converses, discusses, debates, questions and 
answers

• Refer to BLM 95 of ELA Foundation for
Implementation Document (An Observation
Checklist for Speaking and Listening Skills)

English Language Arts
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English Language Arts

Uses viewing to extend
understanding

Uses representations to
express ideas, feelings and
information

Uses various strategies to
read for understanding

Writes to communicate ideas
and information

ME – Meeting Expectations

• Understands ways in which images and language
may be used to convey ideas, values, and beliefs

• Interprets and responds to a range of visual text
• Recognizes and analyzes ways in which media texts

reconstruct reality and influence perceptions 
• Appreciates elements such as pattern, repetition,

mood, symbols and situation or historical context

• Represents ideas visually through a variety of
media, including drawing, painting, posters,
diagrams, charts, photographs, video, sketches,
visual art, drama, slides, storyboards, booklets,
graphic organizers, murals, comic books, collages,
frames, maps, webs, dioramas, 3D models, sculptures

• Uses effective reading strategies with materials at
appropriate instructional levels

• Constructs meaning from a variety of texts
• Develops thoughtful and critical interpretations of a

variety of texts
• Reads a wide range of text to use for a variety of

purposes (refer to Black line Masters in ELA
document – BLM 26)

• Re-tells texts accurately and with supporting detail
• Assesses the usefulness of information using pre-

established criteria
• Reads fluently (maintains comprehension through a

variety of strategies) to construct meaning
• Uses comprehension skills to construct meaning in

narrative and expository texts
• Uses textual references in describing connections

between personal experiences and text
• Recognizes the distinguishing characteristics of a

variety of forms and genres
• Refer to Developmental Reading Continuum

www.edu.gov.mb.ca/ks4/cur/ela/drc/index.html

• Communicates ideas clearly
• Conveys information
• Expresses personal experiences and the

experiences of others
• Creates and enhances original text for a variety of

audiences 
• Experiments with a variety of writing genres (Refer

to BLM 19A, 19B of Foundation for Implementation
Document)

• Creates simple and complex sentences
• Uses correct grammar, spelling and punctuation
• Revises content and organization to achieve artistry

and clarity
• Selects from an extensive range of word choices to

enhance artistry and clarity 
• Presents ideas and information using pre-

established criteria
• Refer to BLM 87 of ELA Foundation for

Implementation Document (The Process Approach
to Writing)
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French Language Arts

Writes to communicate ideas
and information

Uses various strategies to
read for understanding

Demonstrates appreciation of
French as a tool to extend
personal growth

ME – Meeting Expectations

• Communicates ideas clearly
• Conveys information
• Expresses personal experiences and the

experiences of others
• Creates and enhances original text for a variety of

purposes 
• Experiments with a variety of writing genre (Refer

to BEF document : Des outils pour favoriser les
apprentissages; annexe 20a et 20b)

• Creates simple and complex sentences
• Uses correct grammar, spelling and punctuation
• Plans written work using a variety of strategies and

frames (Refer to BEF document: Des outils pour
favoriser les apprentissages p. 201 à 224)

• Revises content to achieve clarity of text
• Edits text using writing conventions
• Selects words from a variety of sources to enhance

artistry and clarity

• Uses effective reading strategies with materials at
appropriate instructional levels (Refer to BEF
posters: Lire pour aimer lire)

• Experiences a wide range of text for a  variety of
purposes (Refer to BEF document Des outils pour
favoriser les apprentissages : ouvrages de référence
pour les écoles de la maternelle à la 8e année pp. 104
à 183)

• Reads fluently to construct meaning from a variety
of texts

• Responds to text
• Develops thoughtful and critical interpretations of a

variety of texts
• Re-tells texts accurately and with supporting detail
• Uses comprehension skills to construct meaning in

narrative and expository texts
• Connects personal experiences with text
• Refer to Developmental Reading Continuum 

www.edu.gov.mb.ca/ks4/cur/ela/drc/index.html

• Shows initiative to communicate in French
• Demonstrates effort to speak in French
• Applies vocabulary that is taught
• Appreciates French language and culture through a

variety of media (e.g. radio, books, websites, music,
periodicals, videos, plays)

French Language Arts
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French Language Arts

Listens for meaning

Speaks to express ideas and
interact with others

ME – Meeting Expectations

• Listens attentively
• Understands and follows directions
• Appreciates the ideas and opinions of others 
• Identifies main ideas and important information
• Provides feedback 
• Asks relevant questions
• Constructs meaning from oral presentations 
• Accesses prior knowledge to construct meaning

• Verifies understanding by questioning, responding
and interacting with others.

• Communicates thoughts, feelings, experiences,
information, and opinions through oral language

• Demonstrates fluency and confidence in oral
language 

• Engages in various opportunities to speak
informally and formally for a variety of purposes

• Uses oral language to communicate information,
build relationships with others, and to apply new
vocabulary

• Uses volume, pronunciation, expression, non-verbal
cues, stances, gestures to engage an audience

• Plans oral presentations depending on the
intended purpose (e.g. Debate, reciting of a poem,
monologue, etc.)
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Mathematics

Demonstrates number sense

Demonstrates understanding
of mathematical content

Applies mathematical
processes to solve problems

ME – Meeting Expectations

• Makes sense of number concepts and number skills
(operations)

• Represents numbers and the relationship between
numbers

• Demonstrates confidence with numerical concepts
such as number-word sequences (counting),
numerals, place value, additive reasoning, and /or
multiplicative thinking

• Reads and writes numbers 
• Orders and compares numbers (including fractions,

decimals, percents and integers)
• Instantly recognizes  number patterns
• Solves number problems
• Applies Mental Math Strategies
• Describes, extends and models numerical patterns
• Demonstrates understanding of equality in solving

equations
• Numerical estimation
• Pre-algebra and algebraic reasoning
• Number operations/ basic facts
• Conversions
• Refer to Developing Conceptual Understanding of

Number
www.edu.gov.mb.ca/ks4/cur/math/c_u/index.htm

• Demonstrates understanding of grade-specific
mathematical concepts and skills (other than those
relating to number sense) such as:

• Shape and space (2D, 3D, geometry,
measurement)

• Statistics (collecting, displaying and analyzing
data) and Probability (chance and uncertainty)

• Patterns (pictorial and concrete)

• Applies various strategies to model solutions to
problems

• Applies mathematical knowledge to solve problems
• Connects math ideas to other concepts 
• Uses appropriate technology to solve problems
• Uses visualization or models to demonstrate

understanding
• Communicates mathematically
• Justifies mathematical thinking
• Uses logic and divergent thinking to present

mathematical arguments

Mathematics
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Science

Demonstrates knowledge of
scientific content

Applies the inquiry process to
answer scientific questions

Uses the design process to
solve problems

ME – Meeting Expectations

• Specific grade-level science cluster outcomes
• Essential scientific knowledge from life science,

physical science, earth or space science

• Poses questions and searches for explanations 
• Questions, observes, infers, predicts, measures,

hypothesizes, classifies, designs experiments,
collects, analyzes, interprets data 

• Generates possible explanations based on research

• Seeks solutions to problems by proposing solutions,
creating and testing prototypes and techniques 

Science

Social Studies

Demonstrates knowledge of
social studies content

Applies research skills to
organize ideas and
perspectives

Demonstrates an
understanding of citizenship

ME – Meeting Expectations

• Demonstrates knowledge of specific grade-level
social studies clusters

• Demonstrates knowledge of essential social studies
concepts: Identity, Culture and Community; The
Land: Places and People; Historical Connections;
Global Interdependence; Power and Authority;
Economics and Resources

• Critically analyzes and researches social issues,
including controversial issues

• Identifies the skills, knowledge and values that are
needed to be a good citizen (without having to
demonstrate it in a real-life situation)

Social Studies
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Art

Demonstrates an
understanding of artistic
literacy

Applies knowledge and skills
when creating art

Applies knowledge and skills
when responding to art

ME – Meeting Expectations

• Develops knowledge, vocabulary, and skills
necessary for perceiving, responding to,
interpreting, and communicating through the arts

• Applies knowledge, vocabulary, and skills of the arts
to create original or interpretive works or art for
diverse audiences and purposes

• Analyzes, searches for, and makes meaning in
response to the arts created by themselves and
others

Art

Music

Applies knowledge and skills
when making music

Demonstrates an
understanding of music
literacy

Applies knowledge and skills
when responding to music

Works cooperatively when
making music

ME – Meeting Expectations

• Applies the knowledge, vocabulary, and skills of
making music to interpret existing music or create
original works for various audiences and purposes
by singing, playing, moving, composing, and
arranging

• Develops knowledge, vocabulary, and skills
necessary to perceive, respond to, interpret, and
communicate through music

• Searches for, identifies, and critically analyzes the
meaning in music created by themselves and others

• Cooperates when singing, playing, moving, and
creating music

Music
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Health

Understands concepts and
skills

ME – Meeting Expectations

• Demonstrates an understanding of safe and
responsible behaviours for daily living

• Makes informed decisions for healthy living relating
to personal hygiene, nutritional practices, substance
use and abuse, and human sexuality (as appropriate
to age). See grade level outcomes.

Health

French

Understands basic
vocabulary

Demonstrates an
understanding of language
concepts

Comprehends and responds
to communication in French

Attempts various strategies
for communication

ME – Meeting Expectations

• Understands vocabulary related to theme and
classroom routines

• Understands the meaning of different types of oral
and written communication

• Understands the basic mechanics of the language
• Understands and applies basic language structure

(e. g. verb conjugation in appropriate tenses,
masculine, feminine, adjective agreement,
affirmative and negative sentence structure, how to
ask questions)

• Demonstrates fluency and confidence in oral
language

• Demonstrates comprehension of oral and written
communication

• Applies authentic communication

• Applies appropriate vocabulary and language
structures according to the purpose of the
communication (dialogues, role playing,
questioning, conversation)

• Uses tools and resources available

French
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Physical Education

Understands and
demonstrates movement
skills

Understands and participates
in personal fitness
development

Understands and
demonstrates safety concepts

Works cooperatively and
fairly to build positive
relationships

ME – Meeting Expectations

• Demonstrates competence in selected movement
skills, and knowledge of movement development
and physical activities related to varied learning
experiences, environments, and cultures

• Develops and follows a personal fitness plan to
support lifelong physical activity and well-being

• Demonstrates safe and responsible behaviours to
manage risks and prevent injuries in physical
activity participation, and for daily living

• Demonstrates the ability to develop self-
understanding, to work cooperatively and fairly
with others, and to build positive relationships with
others

Physical Education
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ICT

Explores ICT in a safe and
responsible manner

Uses ICT to extend learning

ME – Meeting Expectations

ICT is a powerful tool that can be used to support
teaching and learning. Caution and respect for oneself,
others and equipment should be considered at all
times.

• Accesses educational appropriate sites in order to
support defined learning outcomes

• Uses language consistent with subject areas
• Identifies Internet personal safety issues including

the concerns regarding the sharing of personal
information and pictures

• Demonstrates respect and care for ICT equipment
• Demonstrates proper grade level etiquette –

sharing computer equipment, e-mail etiquette,
password, personal files, pictures, ethical use of
technology(mp3)

• Explains the detrimental effects of online bullying,
harassment, spam

• Applies established safety guidelines when using
electronic communication tools

• Identifies possible health issues when using ICT

ICT creates a richer learning environment by providing
students access to information and resources that
would not be readily available in the non-ICT infused
environment.
• Uses ICT to as a communication tool to

demonstrate understanding 
• Uses ICT to complete tasks in a manner that could

not be done without access to technology
• Gathers, extends and synthesizes information

efficiently from various resources including primary
sources

• Understands that ICT tools such as e-mail and the
Internet extends learning beyond school
boundaries

• Uses charting tools in Excel to create graphs quickly
and provide more time for data interpretation

• Uses e-mail to share concepts about community
with students from other countries

• Creates a digital storybook to support the writing
process

Information and Computer Technology (ICT)
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ICT

Applies ICT to create, produce
and communicate
knowledge (Early Years)

ME – Meeting Expectations

Teachers base the application of ICT on knowledge of
child development and upon the use of sound teaching
and assessment strategies. As students are exposed to ICT,
their initial experiences should be exploratory in nature.
As students progress, they are expected to acquire specific
information technology skills and knowledge and apply
them in the context of core subject areas.

• Understands that ICT is a tool to support learning
• Develops the appropriate skills when software tools

are used to address specified curricular outcomes
• Understands the use of specific ICT tools and

chooses the appropriate tool for an assigned task
• Begins to understand that the computer is not

always the best tool and realizes that other
technologies can be beneficial

• Uses ICT terminology
• Understands that ICT can be used to create,

produce, and communicate knowledge
• Develop the skills necessary to manipulate the

mouse
• Recognizes and correctly presses keys on the

keyboard
• Works with others (learning centre) to complete

teacher-directed tasks and then assists others with
ICT knowledge and procedures

• Working in groups, learns how to log in to the
computer and then share strategies with other
students.

• Uses the tools within Microsoft Word to enhance the
writing process

• Uses Microsoft Excel to organize and interpret data
• Access and uses electronic black-line masters
• Uses a digital camera to demonstrate an

understanding of content

Information and Computer Technology (ICT)
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ICT

Manages ICT by making
competent technology
choices (Middle Years)  

ME – Meeting Expectations

ICT provides students with a variety of resources to choose
from in order to gather, manage and represent
information to convey learning. Students need to select
and use the appropriate tools for the task to enhance their
learning.

• Understands that ICT is a tool to support learning
• Develops the appropriate skills when software tools

are being used to address specified curricular
outcomes

• Understands the use of specific ICT tools and
chooses the appropriate tool for an assigned task

• Begins to understand that the computer is not
always the best tool and realizes that other
technologies can be beneficial

• Understands that ICT can be used to create,
produce, and communicate knowledge

• Contacts experts; accesses resources on the Internet
• Uses digital camera to record observations
• Selects the appropriate ICT tool to gather,

synthesize and represent learning
• Uses Inspiration to brainstorm topics and ideas and

as a planning tool to determine the most effective
way to achieve a task

• Explains what a specific tool does well and why it is
preferable to other tools

Information and Computer Technology (ICT)

Evaluating the Evidence
Evaluation is a process of looking at all the evidence, comparing it to the
description, and asking “Did this student learn what was to be learned?
How well?” When we evaluate, we determine the worth or value of the
evidence – we appraise it with respect to excellence or merit. Simply
totaling the marks or grades in our record book means that important
evidence may not be considered. To evaluate well, we should look at all the
evidence – observations, products, and conversations. We can then use this
evidence to determine whether the student has met the widely held
expectations for this or her age.

(Davies, A., Making Classroom Assessment Work, page 68)
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Guidelines for Writing Descriptive Report Card
Comments 10

• Comments should be clear, concise and coherent.

• Write meaningful comments that refer specifically to the student’s progress.

• Anticipate the questions that parents may ask about their children’s growth
and progress.

• Recognize that parents vary widely in their educational experiences and
familiarity with educational terms. Avoid using educational jargon.

• Write directly to parents about what their children are able to do and areas
that need development. For example, instead of “When writing, Jason often
needs to be reminded to use correct punctuation,” write “Jason needs to
work on using punctuation correctly.”

• Use only as many words as are necessary to make the message clear.

• Use simple words and short sentences.

• Use plain language.

• Avoid unfamiliar expressions. For example, instead of “. . . able to decode
words and use context clues” say “...able to make sense of unfamiliar words
by using clues from the letters and surrounding words.”

10 Excerpts from the British Columbia Ministry of Education document Reporting
Student Progress: Policy and Practice 

SECTION 6.a
Written Report Comments
Explaining Student Progress versus Outlining Academic
Programs
There is a difference between explaining student progress and outlining academic
programs. The comment space is limited; therefore, it is not appropriate for a
curriculum overview. Some methods that have proven successful for providing
program overviews are:

• curriculum inserts • periodic or monthly newsletters

• parent information events • student progress conferences

Inspiring potential and learning together  •  Initier les possibilités et apprendre ensemble

According to Rick Stiggins, Ken O’Connor […]
argues convincingly for an open and honest edu-
cational system – a system in which there are no

surprises and no excuses.  He advocates the
careful articulation of appropriate achievement
expectations and the unconditional sharing of
those targets with students and their families.

(O’Connor, K., How to Grade for Learning:
Linking Grades to Standards)
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Suggested Format for Writing Comment 

Comments should encompass each of the following components:
1) Learning Strength
2) Learning Goal
3) How to Achieve the Learning Goal

Suggested Vocabulary for Writing Comments 

Personal and Social Development Strengths – What the student is able to do

Academic Strengths – What the student is able to do

• Accurately • Exemplary

• Acquires • Experiments

• Applies • Extensive

• Can • Frequently

• Capable • Fulfills

• Clearly • Identifies

• Competent • Independently

• Confidently • Is able to 

• Consistently • Is motivated to

• Contributes • Practices

• Demonstrates • Precise

• Easily • Proficiently 

• Effectively • Thoroughly

• Efficiently • Understands

• Excels

Goals and How to Get There

• Improving • Must 

• In certain situations • Needs to 

• Increasingly • Requires 

• Is encouraged to • To foster

• Is moving towards • To further

• Is recommended to • To reinforce

• Is working towards • To strengthen

• Moderately • To support
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Instead of…

Jordan is reading at level 6.

Jordan reads with some fluency.

Jordan is an excellent reader.

I am encouraging Jordan to slow down
when he reads.

With support, Jordan is able to add
numbers up to 18.

Jordan has trouble counting to 20.

Jordan has written a biography of a
classmate.

Jordan’s strong work ethic has helped
increase his understanding of
converting decimals to fractions.

I have taught the class about life cycles
of various animals.

Choose this…

Jordan is reading simple books that use
repetitive language.

Jordan’s reading is fluent when he
rereads books. He is working towards
reading the punctuation more carefully
in texts that are new to him.

Jordan reads fluently and with
expression. He is able to use context to
comprehend unknown words.

Jordan is encouraged to slow down
when he reads.

Jordan is able to add numbers up to 18
with the support of a number line.

Jordan can accurately count to 10. He
is working towards counting to 20.

Jordan can write biographies and
understands the main components of
this type of writing.

Separate the “work ethic” into Personal
and Social Development comments
and the “understanding of converting
decimals to fractions” in the subject
area comment.

Jordan understands the concept of life
cycles and can apply his understanding
to various animals.



Words open up communication, whereas
numbers close it down.

(O’Connor, K., How to Grade for Learning:
Linking Grades to Standards, p. 117
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Notes
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Possible Comment Descriptors

These suggestions may guide a professional conversation at your school or grade-
level. They do not form a complete list of all possible descriptors that can be used to
communicate learning.

ME
Meeting Expectations

• Accurately

• Can

• Capable

• Clearly

• Continues to

• Demonstrates

• Easily

• Effectively

• Efficient

• Extensive

• Fulfills

• Identifies

• Independently

• Is able to

• Meets

• Precise

• Proficiently

• Shows

DE
Developing to Meet

Expectations

• Additionally

• At times

• Develops

• Encouraged to

• Gradually

• Improves

• In certain situations

• Increases

• Moderately

• Practices

• Works towards

BE
Beginning to Develop
to Meet Expectations

• Has difficulty

• Is receiving help from

• Limited use of 

• Needs reminders to

• Needs to

• Requires ongoing
support to

• With the assistance of

Descriptive feedback:
• Comes during as well as after the learning

• Is easily understood and relates directly to the learning

• Is specific, so performance can improve

• Involves choice on the part of the learner as to the type of feedback 
and how to receive it

• Is part of an ongoing conversation about the learning

• Is in comparison to models, exemplars, samples, or descriptions

• Is about the performance or the work – not the person 

(Davies, A., Making Classroom Assessment Work, page 13)

The research shows that evaluative feedback gets in the way of many students’
learning (Black and Wiliam 1998; Kohn 1999). When students understand what
needs to be learned and are involved in gathering evidence of their learning, then
it is easier for them to see evaluation as part of the learning process rather than as 
a defining moment describing success or failure. Teachers seeking to improve
student learning are advised by researchers (Black and Wiliam 1998; Kohn 1993) to
reduce the amount of evaluative feedback and increase the amount of descriptive
feedback.

(Davies, A., Making Classroom Assessment Work, page 13)
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Kindergarten – Sample Written
Report Comments
Personal and Social Development

ME

Michael can identify 
and describe the parts 
of trees and shows
understanding of how
they are used by
humans and animals.
Michael explored the
use of a digital camera
to record trees around
the community.
Michael independently
planned his diorama
and used several art
materials to construct
his project. He used his
understanding of colour
mixing to create his
desired background.

DE

Michael identifies the
basic parts of trees and
continues to learn how
to describe them. He
understands some of
the ways trees are used
by humans and animals.
Michael explored the
use of a digital camera
to record trees around
the community. He
planned his diorama
with guidance. He is
working towards
making independent
decisions. He was able
to mix primary colours
for his desired
background.

BE

Michael identifies a few
parts of trees and
shows some
understanding of how
they are used by
humans and animals.
Michael explored the
use of a digital camera
to record trees around
the community. He
created a diorama
about trees with
support from his peers
and adults. He
required ongoing
feedback and assistance
to complete his project.
With guidance, he will
continue to explore the
design process in
planning projects.

M – Meeting Expectations

Louis is comfortable with classroom
routines. He participates actively in
class activities both in large and small
groups. Louis respects the rights of
others. He waits for his turn in
discussions and in using classroom
materials. He uses the planning board
to make independent choices during
center time.

D – Developing to Meet Expectations

Louis is becoming comfortable with
classroom routines. When approaching
new situations, he has shown increased
confidence. Louis is working to
improve his listening skills by placing
himself closer to the speaker to avoid
distractions. He follows one-step
instructions, using the strategy of
repeating the directions after they have
been given. Louis uses the planning
board to guide his choices during
center time.

Integrated Studies
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ME

Gisele recalls
information and relates
aspects of a story or
information to personal
feelings and
experiences. She
contributes to class
discussions by drawing
on her prior knowledge.
Gisele effectively
answers questions
during her show-and-
tell presentations. She
recognizes many of the
upper and lower case
letters and identifies
classmates’ names using
beginning sounds as
her clue. She reads and
prints her name and
communicates her ideas
through her drawings.
Gisele is encouraged to
use her letter
knowledge to add print
to her journal writing.

DE

Gisele recalls some
relevant information
after listening to a story.
She recognizes several
of the upper and lower
case letters and
identifies some of her
classmates’ names.
Gisele reads and prints
her name and
communicates her ideas
and feelings through
her drawings. With
regular support,
including exposure to
letter knowledge
activities, Gisele will
work towards
increasing her letter
recognition.

BE

With prompts, Gisele
recalls relevant
information after
listening to a story.
Gisele recognizes her
name and uses a
template to help print
her name. Through
regular assistance and
exposure, she is
working towards
increasing her
knowledge of the
alphabet. When
repeating patterned
text she is able to follow
print from left to right
in a sweeping motion.
Gisele communicates
her ideas and feelings
through art work.

English Language Arts (ELA)

ME

Reda demonstrates
strong number
concepts. She counts to
100 and readily
recognizes numbers to
30. Reda is working
towards recognizing
numbers to 50. She
accurately creates sets
of objects to 20 and
compares sets using
terms such as “greater
than” and “less than”.
Reda applies her skills
when solving problems.

DE

Reda counts accurately
to 20 and is working
towards counting to 50.
She is furthering her
understanding by
counting every day
while pointing to
number charts. Reda
creates sets of objects
to 10 and is beginning
to use terms such as
“greater than” and “less
than”. When solving
problems, she uses
manipulatives to help
apply number skills.

BE

Reda counts to 10 and
is working towards
counting to 20. To
further her
understanding, she is
counting every day
while pointing to
number charts. Reda
accurately counts
objects to 5 and will
continue to practise
counting sets of up to
10 objects.

Mathematics
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M – Meeting Expectations

Maggie demonstrates her
compassionate and inclusive nature
by helping her peers in the classroom.
Maggie is encouraged to continue
taking on leadership roles in the class
and throughout the school, as her
studious and thoughtful nature make
her a positive role model.

Vanessa's strengths are her
organizational skills and studious
nature. She is a caring and thoughtful
student. Her inclusive and pleasant
nature contributes to a positive
classroom environment.

James actively participates in class
discussions and activities. He is a
highly motivated student who
consistently hands in quality work.
James is an independent student who
assumes responsibility for his own
learning.

Joel has played a major role in
creating a positive learning
environment in our classroom! He is
not afraid to share, discuss, or
challenge opinions. He is an
independent, attentive and curious
learner who is able to work effectively
in a variety of situations. Joel has a
bright personality coupled with
natural leadership talents!

D – Developing to Meet Expectations

Maggie’s sense of humour and
enthusiastic nature are appreciated.
Maggie is encouraged to be less
distracted by peers and focus on
using her leadership skills to be a role
model in the classroom.

Vanessa's strengths are her
organizational skills and studious
nature. Vanessa is encouraged to
maintain focus in class and not be too
easily distracted by her peers.

James participates in class discussions
and activities. He is encouraged to
work more independently and
assume more responsibility for his
assignments.

Joel has made a noticeable effort to
improve his social interactions with
others. Joel has required frequent
reminders to remain on task. When
Joel becomes frustrated with the
concepts, his attention becomes
inconsistent and he requires direct
supervision.

Grades 1 to 8 – Sample
Written Report Comments
Personal and Social Development
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ME

Jordan independently
responds to literature in
reference to literary
elements such as
characters, setting, plot,
conflict, and theme.
Jordan is able to identify
examples of author’s
style such as similes,
metaphors,
personification, and
foreshadowing.

Jordan is working
toward identifying the
literary elements in his
written work.

Taylor proficiently reads
grade-level fiction text
fluently with dramatic
expression, intonation
and attention to
punctuation. She uses
many reading strategies
when reading for
comprehension. Taylor
consistently connects
new information and
experiences with her
prior knowledge to
construct meaning in
different contexts. She
identifies the mood
evoked by oral, literary
and media texts
presented in class. She
constructs an effective
opening paragraph.

DE

Jordan responds to
literature in reference to
literary elements such
as characters, setting,
plot, conflict, and
theme. Jordan
incorporated editing
and revising
suggestions to improve
his responses. A goal for
Jordan is to provide
more detail in his
writing by giving
examples of author’s
style such as similes,
metaphors,
personification, and
foreshadowing. Jordan
must carefully assess his
responses based on the
criteria provided.

Taylor  is reading at
grade-level with some
fluency. One of the
ways she is developing
her expression and
intonation is by reading
orally more often. She
often uses visualization
as her main strategy
when reading for
comprehension. Taylor
is working towards
using other reading
strategies, such as
inferring. She is
developing a more
effective opening
paragraph by using a
checklist to assist her
when she is writing.

BE

Jordan is able to identify
the elements of a story
such as characters,
setting, plot, conflict,
and theme. When
responding personally,
Jordan must share more
detail. He requires
ongoing feedback and
assistance when
revising and editing his
responses. Jordan is
encouraged to seek
help to apply this
feedback.

Taylor  receives one-to-
one support to read a
grade-level fiction text
accurately. She is
encouraged to read
aloud often to increase
her fluency. Taylor  uses
visualization as her main
strategy when reading
for comprehension. She
is reminded to reread or
read ahead when she
comes across unknown
words. With the support
of a scribe, Taylor
constructs an opening
paragraph.

English Language Arts (ELA)
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ME

Jamal independently
chooses graphic
organizers to plan and
to assist in the creation
of written text. He
effectively edits and
revises his written work.
Jamal is able to prepare
concise note cards for
oral presentations. He
uses expression
according to purpose
and audience.

Justin independently
uses correct vocabulary
and sentence structures
to communicate in
French. Justin uses
various strategies to
understand text and he
makes predictions to
understand what he is
reading. He uses
appropriate verb tense
when writing.

DE

Jamal chooses graphic
organizers to assist in
the creation of written
text. His goal is to
complete the graphic
organizer thoroughly,
and edit and revise his
own work. Jamal is able
to prepare note cards
for oral presentations.
He is encouraged to
adjust his expression
according to purpose
and audience.

Justin uses correct
vocabulary and
sentence structures to
communicate in French.
Justin uses some
strategies to understand
text. He is encouraged
to make predictions as
he reads to improve
understanding. He is
furthering his
understanding of verb
tense when writing.

BE

Jamal uses expression
according to purpose
and audience in oral
presentations. He needs
assistance when
choosing a graphic
organizer. Jamal
requires one-to-one
support to create
written text, and to edit
and revise his work. His
goal is to use the Five
W’s (who, what, where,
when, why) to assist him
to plan his written work.

Justin needs reminders
to use French
vocabulary when
communicating. He is
receiving one-to-one
assistance in using
strategies to understand
what he is reading. He
is encouraged to make
predictions before and
during reading.

Français Language Arts
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ME

Paula clearly
demonstrated her
knowledge of (specify
research topic). She
used various and valid
information sources to
draw accurate
conclusions.

By classifying
newspaper articles, Alex
identified the levels of
government in Canada
and gave accurate
examples of their
responsibilities. Alex
effectively investigated
the way in which
governments are
formed and used
several media sources
such as newspapers,
radio, television, and
computer to explain the
various ways in which
governments help
people meet their
needs. Alex successfully
designed several ways
in which to contribute
to her classroom, school
and community.

DE

Paula completed a
project on (specify
research topic). She
used various sources to
gather information. A
goal for Paula is to sort
through the information
to distinguish between
fact and opinion to
draw accurate
conclusions.

By classifying
newspaper articles, Alex
was able to identify
some levels of
government in Canada
and give some
examples of their
responsibilities. She
investigated the way in
which governments are
formed and used a few
media sources such as
newspapers and
computer to explain the
various ways in which
governments help
people meet their
needs. Alex is
encouraged to
incorporate many
media sources when
doing research. More
attention to detail is
also needed when
explaining her project.
Alex designed ways in
which to contribute to
her classroom, school
and community.

BE

Given research material,
Paula completed a
project on (specify
research project). Paula
needs to use graphic
organizers to sort
information.

With peer support, Alex
was able to classify
newspaper articles and
identify the levels of
government in Canada.
She is beginning to
understand the way in
which governments are
formed. With assistance,
Alex investigated media
sources such as
newspapers and
computer to explain
some of the ways in
which governments
help people meet their
needs. She is
encouraged to use
different forms of media
when doing research.
Alex designed a way in
which to contribute to
her classroom. She is
beginning to recognize
that these contributions
can be transferred into
global contexts.

Social Studies
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ME

Chris has a thorough
understanding of the
concepts and skills
covered to date.
Specifically, he has
demonstrated his
proficiency of
multiplication and
division of three-digit
numbers. Chris is
encouraged to continue
to apply these basic
skills in problem solving.

Jordan recalls
multiplication and
division facts to 81. He
chooses and justifies his
choice of operations to
solve problems. He
estimates, counts, and
records collections of
coins and bills up to
$50. Jordan makes
purchases and change
up to $50.

DE

Chris has an
understanding of the
concepts and skills
covered to date. He is
able to multiply and
divide using two-digit
numbers. He continues
to work on accurately
applying these
operations to three-
digit numbers. He must
apply his understanding
of place value correctly
to achieve greater
success with these skills.

Jordan recalls some
multiplication and
division facts to 81. He is
encouraged to use
tables and calculators to
identify the patterns in
numbers. With the
support of a small
group, Jordan is able to
choose and justify his
choice of operations to
solve problems. He
counts and records
collections of coins and
bills up to $50. Using a
hundreds chart, Jordan
is encouraged to
develop his estimating
skills.

BE

Chris uses a
multiplication table to
multiply and divide
numbers up to 20. He
should continue to use
this tool when
multiplying and
dividing numbers up to
100.

Jordan recalls
multiplication facts to
49. He is encouraged to
use tables and
calculators to identify
the patterns in
numbers. With one-to-
one assistance, Jordan is
able to choose an
appropriate operation
to solve problems.
Jordan is encouraged to
highlight key words
within a word problem
to choose an
appropriate operation
independently.

Mathematics
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ME

Suzanne accurately
applies all steps of the
design process.
Specifically, she
developed and carried
out an effective plan to
create a model of
(specify design project).
The improvements she
made and solutions she
proposed demonstrate
her understanding.

Paul classifies and gives
examples of products
derived from rocks and
minerals. He describes
how fossils help humans
gain a better
understanding of the
Earth’s history. Paul
investigated ways in
which rock contributes
to soil erosion and used
the design process to
determine an
appropriate system for
controlling soil erosion
in a given situation.

DE

Suzanne created a
model of (specify design
project). Her goal is to
follow all the steps of
the design process.
Suzanne needs to create
a plan and make
improvements to the
model.

With peer support, Paul
was able to classify and
give examples of
products derived from
rocks and minerals. He
investigated some ways
in which rock
contributes to soil
erosion. Paul worked in
a small group to learn
the steps necessary for
the design process as he
determined an
appropriate system for
controlling soil erosion
in a given situation. Paul
needs to provide more
detail in the planning
stage of the design
process.

BE

Suzanne created a
model of (specify design
project) with help from
her peers. She needs to
understand the steps
necessary to complete a
design project. Suzanne
will use a checklist
when completing her
next design project to
ensure she is meeting
all requirements.

With labelled picture
prompts, Paul classified
and gave examples of
products derived from
rocks and minerals. With
one-to-one assistance
Paul was able to work
through the design
process to determine an
appropriate system for
controlling soil erosion
in a given situation. Paul
needs to brainstorm
many solutions to the
problem to have more
success when
implementing his
design process plan.

Science

ME

Rachael clearly
understands the
qualities of the
expressionist style. She
is able to interpret
similar qualities in her
own artwork.

DE

Rachael is able to
identify the elements
unique to the
expressionist style.
Rachael is encouraged
to apply these artistic
elements when creating
her own original work of
art.

BE

Rachael has difficulty
identifying artistic
elements when viewing
expressionist artwork.
Rachael needs to refer
to her notes when
examining original
artworks and with
assistance is able to
create art in the style of
expressionist artists.

Art
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ME

Through the application
of cooking skills, Leanne
demonstrates an
understanding of
healthy lifestyle choices.
She is able to plan a
meal and explain how
the choices are
nutritional.

Haley demonstrates an
awareness of factors
that influence self-
esteem and self-
confidence. She
recognizes that people
have different reactions
to stressors and she can
identify the stress
management skills that
may be useful in coping
with that stress.

DE

Leanne is able to
identify healthy foods. A
goal for Leanne is to
combine these foods to
plan a meal which
promotes a healthy
lifestyle. She is
encouraged to refer to
the Canada Food Guide
to support her choices.

Haley generally
demonstrates an
awareness of factors
that influence self-
esteem and self-
confidence. She is
encouraged to be more
aware of other people’s
body language to
recognize that people
have different reactions
to stressors. At times,
Haley identifies the
stress management
skills that may be useful
in coping with that
stress.

BE

For Leanne to
demonstrate her
understanding of
nutritional meal choices
that promote a healthy
lifestyle, she needs to
contribute to class
activities.

With teacher prompts,
Haley demonstrates an
awareness of factors
that influence self-
esteem and self-
confidence. By role-
playing specific
situations, Haley is able
to recognize that
people have different
reactions to stressors.

Health

ME

Noah comprehends
new vocabulary from
our unit on (identify
unit of study). He
applies the vocabulary
to both his written work
and oral presentations.
Noah experiments with
the language by asking
questions and
attempting to respond
using complete
sentences.

DE

Noah comprehends
new vocabulary from
our unit on (identify
unit of study). A goal for
Noah is to apply the
vocabulary in both his
written work and oral
presentations. He is
encouraged to
experiment with the
language by asking
questions and
attempting to respond
using complete
sentences.

BE

Noah is able to
comprehend some new
vocabulary from our
unit on (identify unit of
study). Noah must use
his word list to apply
the vocabulary to new
situations. He is
encouraged to
experiment with the
language by asking
questions and
attempting to respond.

French
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ME

Jon is able to use some
tools in Microsoft Word
to edit, revise and
publish his writing. He
has learned to use the
spellchecker, bold and
center his title, and add
photos from the digital
camera to accompany
his piece. Jon can save
and organize his files
efficiently. He
understands the
importance of keeping
his password private.

DE

Jon is able to use some
tools in Microsoft Word
to edit, revise and
publish his writing. He
has learned to use the
spellchecker, bold and
center his title. A goal
for Jon is to add digital
pictures to his work
independently. He is
also encouraged to
organize his files more
efficiently. He is
beginning to
understand the
importance of keeping
his password private.

BE

Jon is beginning to
learn to use the tools in
Microsoft Word such as
the spellchecker,
bolding, and centering.
He can take pictures
using a digital camera.
Through one-to-one
guidance, Jon will learn
how to add digital
pictures into his work.
Jon is beginning to
learn how to name and
save his files. He is
beginning to
understand the
importance of keeping
his password private.

Information Communication Technology (ICT)

Integrating ICT – Scenarios and Exemplars
The following scenarios are provided as examples of how teachers can incorporate
ICT into a classroom learning environment. The scenarios are accompanied with an
exemplar comment and a corresponding comment for the three indicators.

Scenario 1
Jon, a Grade 3 student, is learning the writing process in ELA. He is learning how to
use the tools in Microsoft Word to more efficiently revise, format and edit his writing
to create a publishable biography.

Report Card Comment Exemplar
Jon is able to use some tools in Microsoft Word to edit, revise and publish his
writing. He has learned to use the spellchecker, bold, and center his title. A goal for
Jon is to add digital pictures to his work independently. He is also encouraged to
organize his files more efficiently. He is beginning to understand the importance of
keeping his password private.
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Scenario 2
Matt, a Grade 4 student, is working with his class to learn how to collect, create,
interpret and analyze graphs. The class is using e-mail to contact their pen pals in
another school to collect and add to their authentic data. Matt is using a
spreadsheet program to represent his data.

Report Card Comment Exemplar
Matt has learned how to use e-mail to collaborate with peers from another school to
collect data for his graphing project. He is conscious of e-mail etiquette and
understands the importance of privacy and respect when writing correspondence.
Matt is developing his spreadsheet skills. He is able to format a bar graph with a title
and proper labelling. A goal for Matt is to learn how to attach documents to his e-
mail to communicate the graphing results to his pen pal.

ME

Matt has learned how to
use e-mail to
collaborate with peers
from another school to
collect data for his
graphing project. He is
conscious of e-mail
etiquette and
understands the
importance of privacy
and respect when
writing correspondence.
Matt is developing his
spreadsheet skills. He is
able to format a bar
graph with a title and
proper labelling. He has
used the e-mail system
to share his graph with
his pen pal.

DE

Matt has learned to
send an e-mail to
collaborate with peers
from another school to
collect data for his
graphing project. He is
working towards
navigating the e-mail
system independently.
Matt is developing his
spreadsheet skills. He is
able to format a bar
graph with a title and
proper labelling. A goal
for Matt is to learn how
to attach documents to
his e-mail so that he can
communicate the
graphing results to his
pen pal.

BE

Matt is learning to use
the e-mail system. With
peer support, he can
send an e-mail to his
pen pal to collect
information for a
project. He is working
towards navigating the
e-mail system
independently. Matt is
developing his
spreadsheet skills and is
working towards
formatting a bar graph
with a title and accurate
labelling. A goal for
Matt is to learn how to
attach documents to his
e-mail to communicate
the graphing results to
his pen pal.
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ME

Suzy is successfully
using ICT to aid her
inquiry process to learn
about recent natural
disasters. She is able to
access relevant web
sites to help her
research and she is
beginning to examine
the reliability of the
collected information.
Suzy can independently
choose appropriate
programs to present her
information.

DE

Suzy is using ICT to aid
her inquiry process to
learn about recent
natural disasters. She is
able to access websites.
She is learning how to
select websites that are
relevant to her topic.
Suzy will be encouraged
to use keyword searches
to find specific sites.
She is learning to
choose appropriate
programs to present her
information. She is
encouraged to
represent her learning
using digital editing
software, intranet pages
and concept maps.

BE

Suzy is using ICT to aid
her inquiry process to
learn about recent
natural disasters. She is
learning to access the
Internet and use a
search engine to find
relevant information. A
goal for Suzy will be to
use (specify program) to
represent her learning.

Scenario 3
Suzy, a Grade 7 student, is using the inquiry process to learn about current natural
disasters. She is finding and collecting information from various sources including
the Internet. In creating her project, she is choosing the appropriate ICT tool to
communicate her learning.

Report Card Comment Exemplar
Suzy is successfully using ICT to aid the inquiry process to learn about recent natural
disasters. She is able to access relevant websites to help her research and she is
beginning to learn how to examine the reliability of the collected information. Suzy
is learning to choose appropriate programs to present her information. Suzy will be
encouraged to represent her learning using digital editing software, Intranet pages
and concept maps.
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SECTION 7.a
Parent Information
The purpose of these documents is to provide information and guide your
understanding of assessment, evaluation and reporting.

Key Questions & Answers for Parents

The background to the new K-8 Student Progress Reports 

Why are new Student Progress Reports being introduced?

• The format in which schools communicate to students and parents about
student achievement and the strategies for growth needed to be consistent
within the Louis Riel School Division.

• The new Student Progress Report aims to provide parents with clearer, more
comprehensive and more consistent information about their child’s progress
and suggestions for how to best support their child’s learning.

• The new Report will be standardized in all the schools of the Louis Riel
School Division.

• The new Report meets provincial requirements related to new provincial
curricula and as outlined in three documents specifically related to
assessment, evaluation and reporting:

• Principles for Fair Student Assessment Practices for Education in Canada
(1993)

• Reporting on Student Progress and Achievement: A Policy Handbook for
Teachers, Administrators and Parents, Manitoba Education and Training
(1997)

• Rethinking classroom assessment with purpose in mind: assessment for
learning, assessment as learning, assessment of learning (2006)

• The new Student Progress Report separates student academic achievement
from personal and social development as mandated by Manitoba Education
and Training (Reporting on Student Progress and Achievement: A Policy
handbook for Teachers, Administrators and Parent, 1997)

How many different new Student Progress Reports are there?

• There are 3 distinct Report formats:

o Kindergarten

o Grades 1-5 

o Grades 6-8
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What are the similarities and differences between the Kindergarten Report,
Grades 1-5 Report, and Grades 6-8 Report?

• In all cases, assessment is on a continuum in relation to provincial outcomes.

• Certain criteria are specific to the Kindergarten Report.

• The Grades 6-8 reports must include an end-of-year final percentage grade.

How many reporting periods are there?

• There are four (4) formal reporting periods:

• November • April

• February • June

What similarities and differences apply to the November and April reports and
the February and June reports?

• The November and April Reports precede the Student Progress Conferences
and are intended to promote communication between the home and the
school.

• The information that guides the November report focuses on the capacity of
the student to manage the expectations of his/her program, including
adjustments to new classroom environments and grade-level programs.

• The information that guides the April report focuses on progress since the
comprehensive report in February.

• The February/June reports include more detail about student progress and
achievement including summative assessments and percentage grades.

• Students in Grades 6 to 8 receive percentage marks in February and June.

The Student Progress Report and Conferences 

How do the Reports inform the Student Progress Conferences? How can I use
the report to get the most out of these conferences?

• The November and April Student Progress Reports are designed to enhance
the ongoing partnership between the home and the school by encouraging
parents to participate in the Student Progress Conferences in the second
half of November and April. At the conferences, parents will have an
opportunity to look at work samples and evidence of student learning over
time. Student involvement in the reporting process is encouraged. As a
result of the reports and conferences, parents and students will have a clear
picture of the student’s progress, strengths, areas for improvement, and most
importantly, strategies for achieving further improvement.

SECTION 7.a

Notes
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Key features of the new Student Progress Report

What are the key features of the new Student Progress Report?
• The new Student Progress Report includes:

o Program descriptors

o Personal and social development criteria and indicators

o Subject area learning criteria and performance/achievement indicators

o Personalized comments

• The November and April Reports are divided into two (2) sections:

o The first part of the report informs parents about their child’s social
development, work habits and time management, and attendance profile.
It uses a 2-point scale (M and D) that is appropriate to the information’s
purpose and separate from the child’s academic achievement.

o In the second part of the report, teachers provide comments to describe a
student’s learning progress and achievement to date. Teachers offer
constructive suggestions for further growth and goal setting.

• The February and June Reports are divided into three (3) sections:

o The first part of the report informs parents about their child’s social
development, work habits and time management, and attendance profile.
It uses a 2-point scale (M and D) that is appropriate to the information’s
purpose and separate from the child’s academic achievement.

o In the second part of the report, teachers use a 3-point (ME, DE, and BE)
scale to describe a child’s academic achievement based on work samples,
demonstrations, and classroom observations of concepts, skills and
applications required in each subject area.

o In the last section of the report, teachers offer constructive suggestions
for further growth and goal setting.

Why are there indicators on the new Student Progress Reports? What exactly
do the indicators mean?

• Performance or Achievement Indicators all indicate a teacher’s evaluation and
reporting of a student’s learning achievement “at this time”. Teachers must
analyze assessment information to provide accurate information as to how
students are progressing along a continuum. That continuum ranges from
beginning to meet expectations to meeting expectations. The indicators
provide a clear picture of a child’s achievement at the time that the report is
created. In addition they can indicate a child’s progress since the last
reporting period. Please refer to the annotated reports and the Parent Guide
for additional information.
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Why are there learning criteria?  What exactly do the criteria mean?  
• They are general statements that describe concepts and skills required to

achieve the learning outcomes from Kindergarten to Grade 8 in the specific
subject category. Please refer to the annotated reports and the Parent Guide
for additional information.

Why are teachers reporting on Information and Communication 
Technology (ICT)? 

• Manitoba Education, Citizenship, and Youth require that schools report on
student achievement in the area of Information and Communication
Technology.

• No percentage grade will be reported for ICT.

New Student Progress Reports and students with special needs

How will the new Student Progress Report accommodate reporting for
students with special needs?

• For students with Individual Education Plans, schools can choose to use the
entire Student Progress Report, or components of it. They may choose to use
the IEP as the formal report or they can use a different way of reporting
progress that is better suited to the student’s needs.

How will the new Student Progress Report accommodate reporting for
students learning English as an Additional Language (EAL)?

• The progress of EAL students should be assessed using the criteria outlined
on the report. Comments explaining the adaptations used in the classroom
for students to achieve these criteria should be included in the report.

More information

How can I find out more about the new Student Progress Report?
• Parents are encouraged to maintain regular contact with their child’s

teachers regarding his/her progress.

• Communication about student achievement should be ongoing and include:
portfolios of student work, interviews, formative assessments, phone calls,
and informal reports.

• In addition to contacting the school, parents are encouraged to call the
Division Office at any time to offer feedback or request information about
our assessment, evaluation and reporting (AER) policies and guidelines.

• Parents can find current information about our AER initiatives on our website
www.lrsd.net.



SECTION 7.b
Personal and Social Development Indicators –
Annotations for Parents

Personal and Social Development Indicators all imply a teacher’s evaluation and
reporting of a student’s overall personal and social development “at a particular
point in time”.

M – Developing to Meet Expectations

The student meets expectations most or all of the time.

• The student meets Personal and Social Development criteria.

• The student demonstrates personal and social growth independently.

• The student demonstrates personal and social growth during group
activities.

D – Developing to meet expectations

The student meets expectations some of the time.

• The student does not meet Personal and Social Development criteria 
in various situations.

• At times, the student requires support from the teacher.

• Support may occur in various forms.
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Learning Achievement Indicators – Annotations for
Parents 

Achievement Indicators all imply a teacher’s evaluation and reporting of a student’s
learning achievement “at a particular point in time”.

ME

Achievement meets grade-level expectations.
Student demonstrates achievement independently.

• The student meets grade-level expectations as dictated in provincial
curriculum documents.

• The student can work independently most of the time to demonstrate
achievement.

• If the student exceeds grade-level expectations, in that the 
achievement exceeds expectation and demonstrates in-depth
understanding of learning outcomes, teachers will reflect this 
achievement in anecdotal comments.

DE

Achievement inconsistently meets grade-level expectations.
Student requires support in some areas.

• The student does not meet expectations in a various situations.

• At times, the student requires support from the teacher.

• Support may occur in many various forms.

BE

Achievement does not yet meet grade-level expectations.
Student requires ongoing support.

• The student is not yet able to meet curriculum outcomes 
independently.

• The student requires one-to-one support from the teacher.
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Personal and Social 
Development M – Meeting Expectations

Demonstrates confidence as • Shows initiative
a learner • Demonstrates a positive attitude

• Demonstrates intrinsic motivation
• Asks clarifying questions
• Is assertive when undertaking a task
• Seeks additional and new information
• Seeks challenges and takes risks
• Identifies strengths and needs for

improvement in personal work
• Seeks assistance when required
• Attempts a variety of learning activities
• Persists with tasks
• Demonstrates willingness to observe, question,

explore, and investigate
• Demonstrates self-direction in learning
• Sets goals as a learner

Accepts responsibility • Takes responsibility for personal share of work
• Demonstrates responsibility in attendance,

punctuality, and task completion
• Follows classroom and school procedures and

rules
• Assumes responsibilities in the group, the

classroom and the school

Demonstrates self-control • Resolves conflicts independently
• Resolves conflicts in socially appropriate ways
• Mediates differences of opinions
• Seeks positive solutions to conflicts
• Takes turns
• Works well without direct supervision
• Follows routines and instructions without

supervision
• Shows attention to the ideas of others in the

class and group

Demonstrates respect for others • Responds to the needs and welfare of others
• Shares resources, materials and equipment

with others
• Accepts differences in abilities when working

with others
• Considers both immediate and long-term

effects of actions on others
• Listens to others without interrupting

Personal and Social Development – Annotations for
Parents

These considerations and suggestions are used to guide a professional conversation
at your school or grade-level. They do not reflect all of the learning outcomes in the
curricula. This is not a complete list of learning outcomes.
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Personal and Social 
Development M – Meeting Expectations

Works cooperatively with others • Listens to, acknowledges and considers
differing opinions

• Shares responsibility in cleaning duties
• Helps and encourages others
• Volunteers
• Works and plays cooperatively with others
• Accepts differences in abilities when working

with others
• Shares resources and equipment with others
• Does personal share of work
• Seeks consensus before making decisions
• Listens to others without interrupting

Participates actively in learning • Participates in class and group activities
• Willingly works with new groups
• Accepts various roles within the group,

including leadership
• Takes responsibility for personal share of work

to be done
• Contributes to cooperative problem solving
• Works to help achieve the goals of the class or

group
• Helps the class and group work well together
• Sets realistic goals
• Demonstrates leadership in class and group

activities
• Demonstrates attentiveness to the task
• Paraphrases points of view to help

understanding
• Listens to others without interrupting

Demonstrates respect for • Uses material and resources in a socially 
property appropriate way

• Handles property of self and others with care

Demonstrates organizational • Uses time, schedulers and planners effectively
skills • Adheres to established timelines

• Effectively uses tools (agenda, binders, desks,
filing system, dividers) in order to assist with
tasks

• Locates learning materials, resources, writing
tools, books quickly and efficiently

• Consistently prepared and ready to participate
in all activities

Uses time appropriately • Organizes time effectively to complete tasks
on time

• Works well within the time frames given
• Begins work promptly and remains on task

Fulfills assignment expectations • Completes tasks as instructed
• Completes homework and assignments on

time and with care
• Work is done to the best of his or her ability



English Language Arts ME – Meeting Expectations

Listens for meaning • Listens attentively
• Demonstrates attention to the ideas of others 
• Provides feedback

Speaks to express ideas and • Communicates thoughts, feelings, experiences,
interact with others information and opinions through speaking

• Demonstrates fluency and attention to
audience when speaking

Uses viewing to extend • Explores ways in which images may be used to
understanding express ideas, values, and beliefs

Uses representations to express • Expresses ideas visually through drawing,
ideas, feelings and information painting, posters, diagrams, charts, video,

photographs, drama, murals, comic books,
maps, webs, dioramas, 3D models

Uses various strategies to read • Reads at grade-level
for understanding • Demonstrates understanding of what is read

Writes to communicate ideas • Expresses ideas clearly
and information • Creates simple and complex sentences

• Uses correct grammar, spelling and punctuation
• Improves writing through revision and editing

Subject Area Criteria – Annotations for Parents

These considerations and suggestions may guide a professional conversation at
your school or grade-level. They do not reflect a complete list of the learning
outcomes in the curricula.

English Language Arts

SECTION 7.e
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French Language Arts ME – Meeting Expectations

Listens for meaning • Listens attentively
• Demonstrates attention to the ideas of others 
• Provides feedback

Speaks to express ideas and • Communicates thoughts, feelings, experiences,
interact with others information and opinions through speaking

• Demonstrates fluency and attention to
audience when speaking 

Writes to communicate ideas • Expresses ideas clearly
and information • Creates simple and complex sentences

• Uses correct grammar, spelling and
punctuation

• Improves writing through revision and editing

Uses various strategies to • Reads at grade-level
read for understanding • Demonstrates understanding of what is read

Demonstrates appreciation of • Demonstrates initiative to communicate in 
French as a tool to extend French
personal growth • Demonstrates a positive attitude toward 

speaking in French
• Uses new vocabulary

Mathematics

Mathematics ME – Meeting Expectations

Demonstrates number sense • Makes sense of number concepts and number
skills

Demonstrates understanding • Demonstrates understanding of grade-specific
of mathematical content mathematical concepts and skills (other than

those relating to number sense) 

Applies mathematical processes • Applies mathematical knowledge and various 
to solve problems strategies to solve problems

French Language Arts
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Science ME – Meeting Expectations

Demonstrates knowledge of • Demonstrates knowledge of specific grade-
scientific content level science content

Applies the inquiry process to • Questions, observes, infers, predicts, measures,
answer scientific questions hypothesizes, classifies, designs experiments,

collects, analyzes, interprets data 

Uses the design process to • Seeks solutions to problems through a series
solve problems of stages

Social Studies

Social Studies ME – Meeting Expectations

Demonstrates knowledge of • Demonstrates knowledge of specific grade-
social studies content level social studies content

Applies research skills to organize • Analyzes and researches social issues
ideas and perspectives

Demonstrates an understanding • Identifies the skills, knowledge and values that
of citizenship are needed to be a good citizen 

Art

Art ME – Meeting Expectations

Demonstrates an understanding • Develops knowledge, vocabulary, and skills
of artistic literacy necessary for perceiving, responding to,

interpreting, and communicating through  
the arts

Applies knowledge and skills • Applies knowledge, vocabulary, and skills of 
when creating art the arts to create original or interpretive works

or art for diverse audiences and purposes

Applies knowledge and skills • Analyzes, searches for, and makes meaning in
when responding to art response to the arts created by self and others

Science
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Music ME – Meeting Expectations

Applies knowledge and skills • Applies the knowledge, vocabulary, and skills
when making music of making music to interpret existing music or 

create original works for various audiences and
purposes by singing, playing, moving,
composing, and arranging

Demonstrates an understanding • Develops knowledge, vocabulary, and skills
of music literacy necessary to perceive, respond to, interpret,

and communicate through music

Applies knowledge and skills • Searches for, identifies, and critically analyzes
when responding to music the meaning in music created by self and 

others

Works cooperatively when • Cooperates when singing, playing, moving and
making music creating music

Health

Health ME – Meeting Expectations

Understands concepts and skills • Demonstrates an understanding of safe and
responsible behaviours for daily living

French

French ME – Meeting Expectations

Understands basic vocabulary • Understands vocabulary related to theme and
classroom routines

• Understands the meaning of different types of
oral and written communication

Demonstrates an understanding • Understands the basic mechanics of the 
of language concepts language

• Understands and applies basic language
structure

Comprehends and responds to • Demonstrates fluency and confidence in oral 
communication in French language

• Demonstrates comprehension of oral and
written communication

Attempts various strategies for • Applies vocabulary and language structures 
communication appropriate to the purpose of the 

communication 

Music
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Physical Education ME – Meeting Expectations

Understands and demonstrates • Demonstrates competency in selected
movement skills movement skills

• Demonstrates knowledge of movement
development and physical activities related to
varied learning experiences, environments, and
cultures

Understands and participates in • Develops and follows a personal fitness plan to 
personal fitness development support physical activity and well-being

Understands and demonstrates • Demonstrates safe and responsible behaviours 
safety concepts to manage risks and prevent injuries in

physical activity participation and for daily
living

Works cooperatively and fairly • Demonstrates the ability to develop self-
to build positive relationships understanding, to work cooperatively and

fairly with others, and to build positive
relationships with others

Physical Education

Physical Education ME – Meeting Expectations

Understands and demonstrates • Demonstrates competency in selected
movement skills movement skills

• Demonstrates knowledge of movement
development and physical activities related to
varied learning experiences, environments, and
cultures

Understands and participates in • Develops and follows a personal fitness plan to 
personal fitness development support physical activity and well-being

Understands and demonstrates • Demonstrates safe and responsible behaviours 
safety concepts to manage risks and prevent injuries in

physical activity participation and for daily
living

Works cooperatively and fairly • Demonstrates the ability to develop self-
to build positive relationships understanding, to work cooperatively and

fairly with others, and to build positive
relationships with others

Physical Education



ICT ME – Meeting Expectations

Applies ICT to create, produce • Demonstrates an understanding that ICT is a
and communicate knowledge tool to support their learning, and is developing 
(Early Years) the appropriate skills when software tools are

being used to address specified curricular
outcomes

• Uses appropriate ICT to organize and represent
learning, and create new learning

Manages ICT by making • Demonstrates an understanding that ICT is a
competent technology choices tool to support their learning
(Middle Years) • Uses the appropriate software/hardware tools

to address specified curricular outcomes

Explores ICT in a safe and • Follows guidelines stipulated in the LRSD
responsible manner Divisional Acceptable Use Policy (policy IJNDB)

• Communicates and demonstrates Internet
personal safety issues including the concerns
regarding the sharing of personal information
and pictures

• Demonstrates respect and care for ICT
equipment and appropriate grade-level
etiquette

• Performs tasks during authentic learning that
would not be possible without ICT

• Gathers, extends and synthesizes information
efficiently from a variety of resources including
primary sources

• Uses ICT tools such as e-mail and the Internet
to extend learning beyond school boundaries

• Incorporates ICT into classroom learning

Information and Computer Technology (ICT)
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SECTION 8
The On-line Reporting System
The On-line Student
Progress Report System is a
standard web application
– a user can access the
system from any Internet-
connected computer
running a modern
browser. When accessing
the system from home
you will need to log on
using your network user
name and password.

To access the login page
go to https://rc.lrsd.net/

The Division has
developed a
comprehensive series of
on-line training videos.

Teachers can access these
videos from the FAQ link
in the On-line Student
Progress Report System.

After viewing the training
videos, you may still
require support. Please
submit a Tech Request for
training assistance.
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On-line Training Videos

1. Logging in

2. Moving within the On-line System

3. Entering report information and using
the spell-check

4. Beginning with Comment Groups

5. Creating comments

6. Inserting Quick Comments

7. Assigning comments to Comment
Groups

8. Importing comments

9. Printing comment sheets

10. Completing reports

11. Printing reports

12. Other options and navigation
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SECTION 9
Student Progress Reports

• Student Progress Reports for Kindergarten

• Student Progress Reports for Grades 1-5

• Student Progress Reports for Grades 6-8

 



Student Progress Report – English Program 
Kindergarten 

November Report 

Student’s Name Page 1 of 2 

 
 

 
 School Name  

Address 
Phone/E-mail/Web 

School
Logo Student Name: 

Student Number:  Grade: 
Teacher: 
Absences:   Lates: 
Reporting Period: November

Information is put in directly 
from the student database. 

 
 
 
 
 
 
 

 
 

• The purpose of reporting to parents is to provide information about the learning and development of their children 
at this time. 

• This report describes student learning based on work samples, demonstrations, and classroom observations of 
skills and applications required in each subject area. 

• The information that guides the November report focuses on the capacity of the student to manage the 
expectations of his/her program, including adjustments to classroom environments and grade-level programs. 

 
 
 
 
 
 
 
 
 

Program Descriptions 
R Regular program, to support student achievement of grade-level outcomes 
RA Regular program, with significant adaptations to support student achievement of grade-level outcomes 
IEP Individual Education Plan (IEP) Program adjusted for student – grade-level outcomes may not apply 
EAL  English as Additional Language (EAL) Program adjusted for student – grade-level outcomes may not apply 

Please refer to Section 3a.  
 
 
 
 
 

Personal and Social Development Indicators  Program:      
  

Reporting Period: Nov. Feb. Apr.   
Listens actively      

Follows directions      
Interacts cooperatively with others      

Adapts to new situations/changes in activities      
Expresses feelings and needs appropriately      

Accepts responsibility      
Demonstrates confidence as a learner      

Participates actively in learning      
Demonstrates respect for property      

Uses time appropriately      
Demonstrates fine motor skills      

 

M - Meeting expectation 
The student meets the expectation 
most of the time. 

D - Developing to meet expectation 
The student meets the expectation 
some of the time. 

Please refer to Section 3b. 

Please refer to Section 4a. 

 
Personal and Social Development Comments 
Comments reflect the perceptions, by consensus, of the student’s teachers. 
 
 
 
 
 
 
 
 

In November and April, progress is described 
using structured written comments. 
 
Please refer to Sections 4a, 6a and 6c. 

 



Student Progress Report – English Program 
Kindergarten 

November Report 

Student’s Name Page 2 of 2 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

Progress is described using structured written comments. 
 
Please refer to Sections 4b, 6a and 6c. 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

Written comments, including recommendations and strategies to 
improve learning, come from a teacher-generated bank or are 
keyboarded in separately.  
 
The number of comments is not restricted. 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

 
 
 

School Administrator(s) Signature(s): 
 

 

Box for Announcements (Optional):  
• Student Progress Conference dates 
• Outstanding fees or fines 
• This box will only appear if a school administrator chooses to provide information. 

 
 
 



Student Progress Report – English Program 
Kindergarten  

February or June Report 
 

Stud

 
 
 
 
 
 

School Name  
Address 

Phone/E-mail/Web 
School
Logo Student Name: 

Student Number:  Grade: 
Teacher: 
Absences:   Lates: 
Reporting Period: February or June

Information is put in directly 
from the student database.  

 
  
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

ction 3a. 

• The purpose of reporting to parents is to provide information about the learning and development of their children at this time. 
• This report describes student learning based on work samples, demonstrations, and classroom observations of skills and 

applications required in each subject area. 
Program Descriptions 
R Regular program, to support student achievement of grade-level outcomes 
RA Regular program, with significant adaptations to support student achievement of grade-level outcomes 
IEP Individual Education Plan (IEP) Program adjusted for student – grade-level outcomes may not apply 
EAL  English as Additional Language (EAL) Program adjusted for student – grade-level outcomes may not apply

Please refer to Se
ent’s Name Page 1 of 2 

Personal and Social Development Indicators  Program:      
  

Reporting Period: Nov. Feb. Apr. Jun.  
Listens actively      

Follows directions      
Interacts cooperatively with others      

Adapts to new situations/changes in activities      
Expresses feelings and needs appropriately      

Accepts responsibility      
Demonstrates confidence as a learner      

Participates actively in learning      
Demonstrates respect for property      

Uses time appropriately      
Demonstrates fine motor skills      

 

English Language Arts Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Listens for meaning   

Speaks clearly and fluently   
Uses language effectively to communicate with others   

Uses viewing to extend understanding   
Communicates ideas and information through representing   

Experiments with sounds and words   
Understands the reading process   
Understands the writing process   

 

Please refer to Section 4b. 
 
Progress is described using 
the achievement indicators 
and structured written 
comments. 

Please refer to Section 4a. 

M - Meeting expectation 
The student meets the expectation 
most of the time. 

D - Developing to meet expectation 
The student meets the expectation 
some of the time. 

Please refer to Section 3b. 

Learning Achievement Indicators  
  

Please refer to Section 3c.

BE – Beginning to meet expectation 
• Achievement does not yet meet 

grade-level expectations. 
• Student requires ongoing support. 

DE – Developing to meet expectation
• Achievement inconsistently meets 

grade-level expectations. 
• Student requires support in some 

areas. 

ME – Meeting expectation 
• Achievement meets grade-level 

expectations. 
• Student demonstrates 

achievement independently. 
 

Comments 
come at the 
end of the 
report so as 
not to 
interfere with
pagination. 



Student Progress Report – English Program 
Kindergarten  

February or June Report 
 

Student’s Name Page 2 of 2 

 
Mathematics Program:   
Subject Teacher:    
 Reporting Period: Feb. Jun. 

Demonstrates number sense   
Demonstrates understanding of mathematical content   

Explores mathematical processes to solve problems   

 

 
 

Integrated Studies Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Demonstrates knowledge of scientific content   

Explores scientific processes   
Explores the diversity and uniqueness of self and others   

Understands what it means to belong to a community   

 

Demonstrates an awareness of personal health and safety    
Demonstrates an understanding of artistic literacy    

Explores and experiments with the creative process in art    
Explores ICT in a safe and responsible manner    

Explores ICT to extend learning    
 

 

Physical Education Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Understands and demonstrates movement skills   

Understands and participates in personal fitness development   
Understands and demonstrates safety concepts   

Works cooperatively and fairly to build positive relationships   

 

 
 

Music Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Applies knowledge and skills when making music   
Demonstrates an understanding of music literacy   

Applies knowledge and skills when responding to music   
Works cooperatively and fairly to build positive relationships   

 

 
 

Comments for (Reporting Period)  
  
Personal and Social Development  Teacher: Teacher’s Name 
  
Subject Teacher: Teacher’s Name 
  
  

 
School Administrator(s) Signature(s): 

 
 

Box for Announcements (Optional):  
• Outstanding fees or fines 
• Placement information in June 
• This box will only appear if a school administrator chooses to provide information. 

Please refer to Sections 6a and 6b. 
 
Written comments, including 
recommendations and strategies to 
improve learning, come from a teacher-
generated bank or are keyboarded in 
separately.  
 
The number of comments is not 
restricted by this space. 

 



Student Progress Report – English Program 
Grades 1-5 

November Report 
 

Student’s Name  Page 1 of 2 

 
 

 
 
 
 

School Name  
Address 

Phone/E-mail/Web 
School
Logo Student Name: 

Student Number:  Grade: 
Teacher: 
Absences:   Lates: 
Reporting Period: November

Information is put in directly 
from the student database. 

 
 
 
 
 
 

• The purpose of reporting to parents is to provide information about the learning and development of their children 
at this time. 

• This report describes student learning based on work samples, demonstrations, and classroom observations of 
skills and applications required in each subject area. 

• The information that guides the November report focuses on the capacity of the student to manage the 
expectations of his/her program, including adjustments to classroom environments and grade-level programs. 

 
 
 
 
 
 
 
 

Program Descriptions 
R Regular program, to support student achievement of grade-level outcomes 
RA Regular program, with significant adaptations to support student achievement of grade-level outcomes 
IEP Individual Education Plan (IEP) Program adjusted for student – grade-level outcomes may not apply 
EAL  English as Additional Language (EAL) Program adjusted for student – grade-level outcomes may not apply 

Please refer to Section 3a.  
 
 
 
 
 

Personal and Social Development Indicators Program:      
  

Reporting Period: Nov. Feb. Apr.   
Demonstrates confidence as a learner      

Accepts responsibility      
Demonstrates self-control      

Demonstrates respect for others      
Works cooperatively with others      
Participates actively in learning      

Demonstrates respect for property      
Demonstrates organizational skills      

Uses time appropriately      
Fulfills assignment expectations      

 

M - Meeting expectation 
The student meets the expectation 
most of the time. 

D - Developing to meet expectation 
The student meets the expectation 
some of the time. 

Please refer to Section 3b. 

Please refer to Section 5a. 

 

Personal and Social Development Comments 
Comments reflect the perceptions, by consensus, of the student’s teachers. 
 
 
 
 
 
 
 
 

In November and April, progress is described 
using structured written comments. 
 
Please refer to Sections 5a, 6a and 6c. 

 



Student Progress Report – English Program 
Grades 1-5 

November Report 
 

Student’s Name  Page 2 of 2 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

Progress is described using structured written comments. 
 
Please refer to Sections 5b, 6a and 6c. 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

Written comments, including recommendations and strategies to 
improve learning, come from a teacher-generated bank or are 
keyboarded in separately.  
 
The number of comments is not restricted. 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

 
 
 

School Administrator(s) Signature(s): 
 

 

Box for Announcements (Optional):  
• Student Progress Conference dates 
• Outstanding fees or fines 
• This box will only appear if a school administrator chooses to provide information. 

 
 



Student Progress Report – English Program 
Grades 1-5 

February or June Report 
 

Stud

 School Name  
Address 

Phone/E-mail/Web 
School
Logo Student Name: 

Student Number:  Grade: 
Teacher: 
Absences:   Lates: 
Reporting Period: February and June

Information is put in directly 
from the student database. 

 
 
  
 
 
 
 
 

• The purpose of reporting to parents is to provide information about the learning and development of their children at this time. 
• This report describes student learning based on work samples, demonstrations, and classroom observations of skills and 

applications required in each subject area. 

 
 
 
 

3a.  
 
 
 
 
 

 
 
 
 
 
 
 
 
 

 

Program Descriptions 
R Regular program, to support student achievement of grade-level outcomes 
RA Regular program, with significant adaptations to support student achievement of grade-level outcomes 
IEP Individual Education Plan (IEP) Program adjusted for student – grade-level outcomes may not apply 
EAL  English as Additional Language (EAL) Program adjusted for student – grade-level outcomes may not apply

Please refer to Section 
ent’s Name Page 1 of 3 

Personal and Social Development Indicators  Program:      
  

Reporting Period: Nov. Feb. Apr. Jun.  
Demonstrates confidence as a learner      

Accepts responsibility      
Demonstrates self-control      

Demonstrates respect for others      
Works cooperatively with others      
Participates actively in learning      

Demonstrates respect for property      
Demonstrates organizational skills      

Uses time appropriately      
Fulfills assignment expectations      

 

M - Meeting expectation 
The student meets the expectation 
most of the time. 

D - Developing to meet expectation 
The student meets the expectation 
some of the time. 

Please refer to Section 3b. 

Please refer to Section 5a. 

Learning Achievement Indicators  
  

Please refer to Section 3c.

BE – Beginning to meet expectation 
• Achievement does not yet meet 

grade-level expectations. 
• Student requires ongoing support. 

DE – Developing to meet expectation
• Achievement inconsistently meets 

grade-level expectations. 
• Student requires support in some 

areas. 

ME – Meeting expectation 
• Achievement meets grade-level 

expectations. 
• Student demonstrates 

achievement independently. 

English Language Arts Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Listens for meaning   

Speaks to express ideas and interact with others   
Uses viewing to extend understanding   

Uses representations to express ideas, feelings, and information   
Uses various strategies to read for understanding   

Writes to communicate ideas and information   

 

Progress is described using the 
achievement indicators and 
structured written comments. 
 
 
Please refer to Section 5b. 
 

Comments 
come at the 
end of the 
report so as 
not to 
interfere with
pagination. 



Student Progress Report – English Program 
Grades 1-5 

February or June Report 
 

Student’s Name Page 2 of 3 

 
Mathematics Program:   
Subject Teacher:  
 Reporting Period: Feb. Jun. 

Demonstrates number sense   
Demonstrates understanding of mathematical content   

Applies mathematical processes to solve problems   

 

 

 
Science Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Demonstrates knowledge of scientific content   

Applies the inquiry process to answer scientific questions   
Uses the design process to solve problems   

 

 
Social Studies Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Demonstrates knowledge of social studies content   

Applies research skills to organize ideas and perspectives   
Demonstrates an understanding of citizenship   

 

 
Physical Education Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Understands and demonstrates movement skills   

Understands and participates in personal fitness development   
Understands and demonstrates safety concepts   

Works cooperatively and fairly to build positive relationships   

 

 
Health Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Understands concepts and skills   

 

 
Music Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Applies knowledge and skills when making music   
Demonstrates an understanding of music literacy   

Applies knowledge and skills when responding to music   
Works cooperatively and fairly to build positive relationships   

 

 
Art Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Demonstrates an understanding of artistic literacy   

Applies knowledge and skills when creating art   
Applies knowledge and skills when responding to art   

 



Student Progress Report – English Program 
Grades 1-5 

February or June Report 
 

Student’s Name Page 3 of 3 

 
French Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Understands basic vocabulary   

Demonstrates an understanding of language concepts   
Comprehends and responds to communication in French   

Attempts various strategies for communication   

 

 
Information and Communication Technology (ICT) Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Explores ICT in a safe and responsible manner   

Uses ICT to extend learning   
Applies ICT to create, produce, and communicate knowledge   

 

 
Comments for (Reporting Period)  
  
Personal and Social Development  Teacher: Teacher’s Name 
  
Subject Teacher: Teacher’s Name 
  
  

 
 
 
 

School Administrator(s) Signature(s): 

 

Please refer to Sections 6a and 6c. 
 
Written comments, including 
recommendations and strategies to 
improve learning, come from a teacher-
generated bank or are keyboarded in 
separately.  
 
The number of comments is not 
restricted by this space. 

 

Box for Announcements (Optional):  
• Outstanding fees or fines 
• Placement information in June 
• This box will only appear if a school administrator chooses to provide information. 

 



Student Progress Report – English Program 
Grades 6-8 

November Report 
 

Student’s Name Page 1 of 2 

 
 
 
 
 
 

School Name  
Address 

Phone/E-mail/Web 
School
Logo Student Name: 

Student Number:  Grade: 
Teacher: 
Absences:   Lates: 
Reporting Period: November

Information is put in directly 
from the student database. 

 
 
 
 
 
 

• The purpose of reporting to parents is to provide information about the learning and development of their children 
at this time. 

• This report describes student learning based on work samples, demonstrations, and classroom observations of 
skills and applications required in each subject area. 

• The information that guides the November report focuses on the capacity of the student to manage the 
expectations of his/her program, including adjustments to classroom environments and grade-level programs. 

 
 
 
 
 
 
 
 

Program Descriptions 
R Regular program, to support student achievement of grade-level outcomes 
RA Regular program, with significant adaptations to support student achievement of grade-level outcomes 
IEP Individual Education Plan (IEP) Program adjusted for student – grade-level outcomes may not apply 
EAL  English as Additional Language (EAL) Program adjusted for student – grade-level outcomes may not apply 

Please refer to Section 3a.  
 
 
 
 
 

Personal and Social Development Indicators  Program:      
  

Reporting Period: Nov. Feb. Apr.   
Demonstrates confidence as a learner      

Accepts responsibility      
Demonstrates self-control      

Demonstrates empathy for others      
Works cooperatively with others      
Participates actively in learning      

Demonstrates respect for property      
Demonstrates organizational skills      

Uses time appropriately      
Fulfills assignment expectations      

 

M - Meeting expectation 
The student meets the expectation 
most of the time. 

D - Developing to meet expectation 
The student meets the expectation 
some of the time. 

Please refer to Section 3b. 

Please refer to Section 5a. 

 
Personal and Social Development Comments  
Comments reflect the perceptions, by consensus, of the student’s teachers. 
 
 
 
 
 
 
 
 

In November and April, progress is described 
using structured written comments. 
 
Please refer to Sections 5a, 6a and 6c. 

 



Student Progress Report – English Program 
Grades 6-8 

November Report 
 

Student’s Name Page 2 of 2 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 

Percentage grades will be reported in February and June. 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

Progress is described using structured written comments. 
 
Please refer to Sections 5b, 6a and 6c. 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

Written comments, including recommendations and strategies to 
improve learning, come from a teacher-generated bank or are 
keyboarded in separately.  
 
The number of comments is not restricted. 

 
Teacher’s Name – Subjects: 
Learning Achievement Comments: 
 
 
 
 
 

 
 
 

School Administrator(s) Signature(s): 
 

 

Box for Announcements (Optional):  
• Student Progress Conference dates 
• Outstanding fees or fines 
• This box will only appear if a school administrator chooses to provide information. 

 
 
 



Student Progress Report – English Program 
Grades 6-8 

February or June Report 
 

Stud

 
 
 
 
 
 
 

School Name  
Address 

Phone/E-mail/Web 
School
Logo Student Name: 

Student Number:  Grade: 
Teacher: 
Absences:   Lates: 
Reporting Period: February or June

Information is put in directly 
from the student database.  

 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 

3a. 

• The purpose of reporting to parents is to provide information about the learning and development of their children at this time. 
• This report describes student learning based on work samples, demonstrations, and classroom observations of skills and 

applications required in each subject area. 
Program Descriptions 
R Regular program, to support student achievement of grade-level outcomes 
RA Regular program, with significant adaptations to support student achievement of grade-level outcomes 
IEP Individual Education Plan (IEP) Program adjusted for student – grade-level outcomes may not apply 
EAL  English as Additional Language (EAL) Program adjusted for student – grade-level outcomes may not apply

Please refer to Section 
ent’s Name Page 1 of 3 

Personal and Social Development Indicators Program:      
  

Reporting Period: Nov. Feb. Apr. Jun.  
Demonstrates confidence as a learner      

Accepts responsibility      
Demonstrates self-control      

Demonstrates empathy for others      
Works cooperatively with others      
Participates actively in learning      

Demonstrates respect for property      
Demonstrates organizational skills      

Uses time appropriately      
Fulfills assignment expectations      

 

English Language Arts Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Listens for meaning   

Speaks to express ideas and interact with others   
Uses viewing to extend understanding   

Uses representations to express ideas, feelings, and information   
Uses various strategies to read for understanding   

Writes to communicate ideas and information   
Grade:   

 

Progress is described using the 
achievement indicators and 
structured written comments. 
 
 
Please refer to Section 5b. 

Please refer to Section 5a. 

M - Meeting expectation 
The student meets the expectation 
most of the time. 

D - Developing to meet expectation 
The student meets the expectation 
some of the time. 

Please refer to Section 3b. 

Learning Achievement Indicators  
  DE – Developing to meet expectation

• Achievement inconsistently meets 
grade-level expectations. 

• Student requires support in some 
areas. 

BE – Beginning to meet expectation 
• Achievement does not yet meet 

grade-level expectations. 
• Student requires ongoing support. 

Please refer to Section 3c.
ME – Meeting expectation 
• Achievement meets grade-level 

expectations. 
• Student demonstrates 

achievement independently. 
 

Comments 
come at the 
end of the 
report so as 
not to 
interfere with
pagination. 



Student Progress Report – English Program 
Grades 6-8 

February or June Report 
 

Student’s Name Page 2 of 3 

 
Mathematics Program:   
Subject Teacher:  
 Reporting Period: Feb. Jun. 

Demonstrates number sense   
Demonstrates understanding of mathematical content   

Applies mathematical processes to solve problems   
Grade:   

 

 
 

Science Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Demonstrates knowledge of scientific content   

Applies the inquiry process to answer scientific questions   
Uses the design process to solve problems   

Grade:   

 

 
Social Studies Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Demonstrates knowledge of social studies content   

Applies research skills to organize ideas and perspectives   
Demonstrates an understanding of citizenship   

Grade:   

 

 
Physical Education Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Understands and demonstrates movement skills   

Understands and participates in personal fitness development   
Understands and demonstrates safety concepts   

Works cooperatively and fairly to build positive relationships   
Grade:   

 

 
Health Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Understands concepts and skills   

 

 
Music Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Applies knowledge and skills when making music   
Demonstrates an understanding of music literacy   

Applies knowledge and skills when responding to music   
Works cooperatively and fairly to build positive relationships   

Grade:   

 



Student Progress Report – English Program 
Grades 6-8 

February or June Report 
 

Student’s Name Page 3 of 3 

 
Art Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Demonstrates an understanding of artistic literacy   

Applies knowledge and skills when creating art   
Applies knowledge and skills when responding to art   

Grade:   

 

 
French Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Understands basic vocabulary   

Demonstrates an understanding of language concepts   
Comprehends and responds to communication in French   

Attempts various strategies for communication   
Grade:   

 

 
Information and Communication Technology (ICT) Program:   
Subject Teacher: 

Reporting Period: Feb. Jun. 
Explores ICT in a safe and responsible manner   

Uses ICT to extend learning   
Manages ICT by making competent technology choices   

 

 
Comments for (Reporting Period)  
  
Personal and Social Development  Teacher: Teacher’s Name 
  
Subject Teacher: Teacher’s Name 
  
  

 
 
 

School Administrator(s) Signature(s): 

 

-

 

Box for Announcements (Optional):  
• Outstanding fees or fines 
• Placement information in June 
• This box will only appear if a school administrator chooses to prov

 

Please refer to Section 6a and 6c. 
 
Written comments, including 
recommendations and strategies to 
improve learning, come from a teacher
generated bank or are keyboarded in 
separately.  
 
The number of comments is not 
restricted by this space. 
ide information. 
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SECTION 10.a
Appendices
Links to Useful Websites
The following is a list of links to several assessment related websites. If you have any
suggestions for additions to this list, please e-mail christian.michalik@rielsd.org.

Alberta Assessment Consortium (AAC)
(http://www.aac.ab.ca/home.html)
The Alberta Assessment Consortium (AAC) formed in 1993 is a not-for-profit equal
partnership of education organizations. It is dedicated to enhancing student
learning through classroom assessments that both increase student confidence and
enable them to effectively demonstrate what they know and can do. All teachers in
the Louis Riel School Division have membership privileges on the website. Please
see your administrator for the username and password.

ASCD – On-line Professional Development Survey
(http://webserver3.ascd.org/ossd/planning.html)
Not sure where you should begin as you plan a professional development program
for your school or district?  Take 20 minutes to answer the questions on our
professional development survey. The survey will automatically tabulate your results
and make recommendations about areas of strength and areas you might consider
including in your professional development plan.

Assessment for Learning
(http://cms.curriculum.edu.au/assessment/default.asp)
This website has been developed by Curriculum Corporation on behalf of the
education departments of the States, Territories and Commonwealth of Australia.
One of the main purposes of this site is to provide professional learning for teachers
about assessment for learning.

Assessment is for Learning – AifL
(http://www.ltscotland.org.uk/assess/index.asp) 
Assessment is for Learning (AifL) is a national initiative with representation from all
parts of the Scottish education community. The website has been developed to
support the AifL programme.

Assessment Reform Group
(http://arg.educ.cam.ac.uk/index.html)
The aim of the Assessment Reform Group (ARG) is to ensure that assessment policy
and practice at all levels takes account of relevant research evidence. The website
offers a number of useful publications and links for downloading.

Assessment Training Institute (http://www.assessmentinst.com/)
The Assessment Training Institute (ATI) is guided by the belief that involving
students in the classroom assessment process makes them aware of the skills they
need to take responsibility to support their progress and success. Rick Stiggins’s
website provides training materials, resources and professional development
programs.

Association for Achievement and Improvement through
Assessment 
(http://www.aaia.org.uk/index.htm)
The aim of the Association is to promote pupil achievement through the processes
of effective assessment, recording and reporting.

Inspiring potential and learning together  •  Initier les possibilités et apprendre ensemble
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Authentic Assessment Toolbox
(http://jonathan.mueller.faculty.noctrl.edu/toolbox/index.htm)
The Authentic Assessment Toolbox offers a how-to hypertext on creating authentic
tasks, rubrics and standards for measuring and improving student learning.

Conference Board of Canada – Employability Skills 2000+
(http://www.conferenceboard.ca/education/learning-tools/pdfs/esp2000.pdf )
The Conference Board invites and encourages students, teachers, parents, employers,
labour, community leaders and governments to use Employability Skills 2000+ as a
framework for dialogue and action. Understanding and applying these skills will
help people enter, stay in, and progress in the world of work.

Government of British Columbia Ministry of Education
(http://www.bced.gov.bc.ca/reportcards/welcome.htm)
This government website provides some standardized BC provincial report cards.
Also included in the website is an updated policy document, Reporting Student
Progress: Policy and Practice.

Ideas and Rubrics – Chicago Public Schools
(http://intranet.cps.k12.il.us/Assessments/Ideas_and_Rubrics/ideas_and_rubrics.html)
The website provides a step-by-step approach to developing rubrics and contains
assessment resources and a rubric bank.

Manitoba Education, Citizenship and Youth – Assessment and
Evaluation K-S4
(http://www.edu.gov.mb.ca/ks4/assess/index.html)
The Manitoba Government’s website provides support and advice on student
assessment according to departmental initiatives and carries out provincial
assessments based on provincial curricula, referred to as “standards tests”.

Northwest Regional Educational Laboratory – Classroom
Assessment and the Pursuit of Illuminating Feedback
(http://www.nwrel.org/msec/nwteacher/winter2002/classroom.html)
When teachers move assessment to the center of instruction, they give students
insights into their own thinking and growth. The benefits soar as students gain new
perspectives about their potential to learn mathematics and science.

Northwest Regional Educational Laboratory – 
Assessment Home – Toolkit98
(http://www.nwrel.org/assessment/toolkit98.php)
Toolkit98 is designed to assist classroom teachers to become better assessors of
student learning. The primary intended users of Toolkit98 are those with the
responsibility to coordinate and facilitate professional development in assessment
for teachers.

Organisation for Economic Co-operation and Development
(www.oecd.org/document/25/0,2340,en_2649_34859774_34259673_1_1_1_1,00.html)
CERI – "What Works" Formative Assessment: Improving Learning in Secondary
Classrooms – Case Studies
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Phi Delta Kappa – From Formative Assessment to Assessment FOR
Learning: A Path to Success in Standards-Based Schools
(http://www.pdkintl.org/kappan/k_v87/k0512sti.htm)
As the mission of schools changes from ranking students to ensuring that all learn to
specified standards, Rick Stiggins argues that the purpose and form of assessments
must also change.

Phi Delta Kappa – Inside the Black Box: Raising Standards
Through Classroom Assessment
(http://www.pdkintl.org/kappan/kbla9810.htm)
Firm evidence shows that formative assessment is an essential component of
classroom work and that its development can raise standards of achievement (Black
and Wiliam). Indeed, they know of no other way of raising standards for which such
a strong prima facie case can be made.

Programme for International Student Assessment – PISA
(http://www.pisa.gc.ca/)
The Programme for International Student Assessment (PISA) is a project of the
Organisation for Economic Co-operation and Development (OECD) designed to
provide policy-oriented international indicators of the skills and knowledge of 15-
year-old students. Three literacy domains are being assessed in PISA: Reading,
Mathematics, and Science (More details on each domain are provided in the section
on PISA Domains). Three cycles of PISA are planned. In each cycle, two-thirds of
testing time will be devoted to a major literacy domain: Reading in 2000,
Mathematics in 2003, and Science in 2006.

Project Zero (http://pzweb.harvard.edu/Research/ResearchAssess.htm)
Project Zero is an educational research group at the Graduate School of Education at
Harvard University. Its mission is to understand and enhance learning, thinking, and
creativity in the arts, in humanistic and scientific disciplines, at individual and
institutional levels. Several of assessment research projects feature in this website.

RubiStar (http://rubistar.4teachers.org/index.php)
RubiStar is a cost-free tool to assist teachers to develop quality rubrics.

The Online Learning Centre – Assessment
(http://www.tki.org.nz/r/assessment/)
The New Zealand Ministry of Education website offers information about
assessment, including PowerPoint on-line workshop presentations:
Exploring Formative Assessment: Assessment for Learning
(http://www.tki.org.nz/r/assessment/atol_online/ppt/online_workshop_1.ppt)
Giving Quality Feedback
(http://www.tki.org.nz/r/assessment/atol_online/ppt/041008_quality_feedback.ppt)
Planning for Formative Assessment
(http://www.tki.org.nz/r/assessment/atol_online/ppt/online_workshop_2a.ppt)

Inspiring potential and learning together  •  Initier les possibilités et apprendre ensemble
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Information retrieved from the State of Victoria (Department of Education &
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Training 2002).
http://www.sofweb.vic.edu.au/blueprint/fs1/assessment/links.htm
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http://www.aaia.org.uk/links.htm
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Rethinking Classroom Assessment with Purpose in Mind is intended to provide a
framework for extending thinking, to confirm and to guide changes in effective
assessment practices, and to foster professional learning. While this resource offers
some common vocabulary for assessment, its focus is on ideas, rather than labels, for
teachers to reflect on, discuss, and try in classrooms. The document contains
highlights from current research, descriptions of assessment processes that enhance
learning, case studies from classrooms, and suggestions for professional dialogue
and collaboration.

In this book, Ken O’Connor … centers on the process of communicating about
student achievement through the use of report card grades. Ken puts the grading
process into a larger context. He gives attention to each of the keys to success. He
argues convincingly for an open and honest educational system – a system in which
there are no surprises and no excuses. He advocates the careful articulation of
appropriate achievement expectations and the unconditional sharing of those
targets with students and their families. He demands rigorous achievement
standards and accurate ongoing classroom assessments of student success. Finally,
Ken spells out concrete procedures for transforming assessment results into grades
that communicate in a timely and understandable way. – Rick Stiggins

Making Classroom Assessment Work provides a thoughtful and thought-provoking
framework that teachers and administrators can use to review how assessment is
working in their classrooms. From building the foundation for student involvement,
through ways to report, the author provides a bridge between what the research
shows and what teachers can do in their classrooms.

Inspiring potential and learning together  •  Initier les possibilités et apprendre ensemble

Reference Material

All teachers in the Louis Riel School Division will receive a copy of these three titles.
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Assessment Planning Model

The following planning model can be used by teachers in a professional development
activity. It focuses conversation by keeping the “end in mind” and allowing precise
articulation about the evidence of success.

Destination 
Chapter 3 – Making Classroom Assessment Work, Anne Davies

Begin with the “end in mind”. Be descriptive about what needs to be learned.

Know
• What do you want students to know?

Do
• What do you want students to do?

Say
• What do you want students to say?

Evidence
Chapter 5 – Making Classroom Assessment Work, Anne Davies

Be sure to match the evidence with the learning destination. Reduce overlaps and
fill any gaps. Use at least three sources of evidence (triangulation) to increase
reliability and validity.

• Products created by students

• Observations during student learning

• Conversations – Discussing learning with students

Picture Success 
Chapter 4 – Making Classroom Assessment Work, Anne Davies

Establishing the Standard: Standards are words or numbers to express what all
students should know or be able to do. Effective standards have two parts: the
description and the samples that illustrate success.

• Targets: developing criteria with students

• Models/Samples: assess models and samples using descriptive feedback to
further establish targets

• Exemplars: Collaboratively choose exemplars to share from model/samples

Evaluation
Chapter 9 – Making Classroom Assessment Work, Anne Davies

During the evaluation phase revisit the descriptors, review the evidence and make
evaluations based on the picture of success.

• Evidence for evaluation is collected and organized by students

• Have students connect evidence with destination

• Have students reflect on evidence 

• Have students present evidence of learning in relation to the destination

• Evaluation should be based on all evidence from the three sources (product,
observation, conversation)

Adapted from Making Classroom Assessment Work, Anne Davies 2000



Glossary



SECTION 11
Glossary
Assessment: Assessment is the systematic process of gathering information about
what a student knows, a student is able to do, and a student is learning to do.

Assessment as Learning: Assessment as learning occurs when students reflect on
their own learning and make adjustments so that they achieve deeper
understanding.

Collaborative Learning: An approach to learning that stresses, in general, the
importance of such factors as teamwork, interdependence, and interaction among
students. Examples of collaborative learning could include small-group learning
projects, cooperative learning, and peer tutoring.

Criterion-Referenced: Criterion-referenced assessment occurs when a teacher
assesses or evaluates a student’s achievement in meeting a stated learning outcome.

Evaluation: The process of making judgments and decisions based on the
interpretation of evidence gathered through assessment for communicating student
achievement.

Formative Assessment (Assessment for Learning): Assessment for learning occurs
when assessment is designed to provide direction for improvement and/or
adjustment to a program for individual students or for a whole class e.g.,
observation, quizzes, homework, instructional questions, initial drafts/attempts.
Assessment for learning should offer students descriptive and frequent feedback.

Grade (Grading): A grade is the number reported at the end of a period as a
summary statement of student performance.

Mark (Marking): A mark is the number, letter, or score given to a test or
performance.

Norm-Referenced: Norm-referenced assessment occurs when a teacher assesses or
evaluates a student’s achievement in relation to other students within a class, across
classes, or with other schools.

Outcomes: Outcomes are descriptions of the knowledge and skills that students are
expected to know and are able to do at the completion of a course or a unit of
study.

Provincial Standard: Provincial standards describe the expected level of student
performance in relation to grade-specific and subject-specific outcomes.

Reliability: The degree to which an assessment or instrument is able to measure
consistently a characteristic or attribute.

Reporting: Reporting is the process of summarizing and clearly communicating the
data collected through assessment and evaluation to students, parents, and
administrators. Reporting may take various forms and may be done formally or
informally. Through the process of reporting, teachers, parents, students,
administrators, and other professionals are encouraged to discuss a student's
achievement and plan for future success.

Rubric: A rubric is a fixed scale and specific set of criteria that describes what
performance should look like at each point on the scale. Usually a rubric has
between three and five levels.

Inspiring potential and learning together  •  Initier les possibilités et apprendre ensemble
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Summative Assessment (Assessment of Learning): Assessment of learning occurs
when assessment and evaluation is designed to provide information (evidence) for
making judgements about a student’s achievements at the end of a sequence of
instruction, e.g., final drafts/attempts, tests, exams, assignments, projects,
performances.

Validity: The degree to which test instruments and tasks measure the attribute(s)
that they were intended to measure.

References
Manitoba Education and Training, Reporting on Student Progress and Achievement: A
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Information retrieved from the State of Victoria (Department of Education & Training)
website on March 5, 2006.
http://www.sofweb.vic.edu.au/blueprint/fs1/assessment/glossary.htm        
© State of Victoria (Department of Education & Training), 2002
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